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TAKDIM / EDITORDEN

Degerli okurlarimiz,

Bu sayimizda Tiirkeri Dergisi, dil, sbylem, egitim ve entelektiiel miras ekseninde sekillenen dért 6zgiin
calismayi bir araya getirmektedir. Farkli cografyalar, diller ve kuramsal yaklasimlar (izerinden ilerleyen
bu galismalar, hem tarihsel derinligi hem de ¢agdas akademik tartismalari ayni ¢ati altinda bulustur-
maktadir.

ilk calisma, L’Héritage intellectuel d’Ahmed Baba es-Sudani de Tombouctou basligiyla, Ahmed Baba
es-Sudani’nin entelektiiel mirasini ¢agdas bir bakis agisiyla ele alarak Afrika-Islam diisiince gelenegine
6nemli bir katki sunmaktadir. Tarih, kiiltiir ve diigiince tarihini kesigtiren bu calisma, klasik metinlerin
gliniimiiz akademik okumalarina nasil tasinabilecegini géstermektedir.

Ikinci calisma, A Corpus-Based Analysis of Distributional and Functional Differences in Discourse Mar-
kers Across Spoken and Academic English, derlem temelli yaklasimiyla konusma dili ve akademik ingi-
lizce arasindaki séylem belirteci kullanimini ayrintili bigcimde incelemekte; yéntemsel titizligi ve pedagojik
cikarimlariyla uygulamali dilbilim alanina katki saglamaktadir.

Ugiincii makale, B1 Seviyesinde Tiirkge Ogrenen Tiirk Soylu Ogrencilerin Karsilastigi Dil Edinim So-
runlarni, Tirk¢enin yabanci dil olarak égretimi baglaminda 6nemli bir boslugu doldurmakta; Tiirk soylu
ogrencilerin dil edinim siireglerini nitel veriler isiginda ele alarak farklilastiriimis égretim yaklagimlarinin
gerekliligini ortaya koymaktadir.

Son olarak Teacherpreneurship in the Middle East through the Lens of Language Teachers baglikli
calisma, Orta Dogu baglaminda dil 6gretmenlerinin girisimci rollerini incelemekte; 6gretmenlik meslegi-
nin déniisen dogasina, yenilik¢ilik ve mesleki gelisim perspektifinden 151k tutmaktadir.

Bu sayida yer alan ¢alismalarin, dil ve egditim alanlarinda ¢alisan arastirmacilar igin yeni tartisma alanlari
acacadina ve disiplinler arasi etkilesimi gliclendirecegine inaniyoruz.

Editor
Dr. Ogr. Uyesi Murat DELIBAS
BAMAKO - 31 Aralik 2025
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EDITORIAL

Dear Readers,

In this issue, Turkeri Journal brings together four original studies that reflect the journal’s multilingual,
interdisciplinary, and international orientation. Addressing language, discourse, education, and intellec-
tual history from diverse geographical and theoretical perspectives, the articles in this volume contribute
both to longstanding scholarly traditions and to contemporary academic debates.

The first article, L’Héritage intellectuel d’Ahmed Baba es-Sudani de Tombouctou: Analyse contempora-
ine, offers a contemporary analysis of the intellectual legacy of Ahmed Baba es-Sudani, highlighting his
significance within the African-Islamic scholarly tradition. By revisiting classical thought through modern
analytical frameworks, the study enriches discussions in intellectual history, cultural studies, and Islamic
scholarship.

The second contribution, A Corpus-Based Analysis of Distributional and Functional Differences in Dis-
course Markers Across Spoken and Academic English, employs a rigorous corpus-based methodology
to examine discourse marker usage across registers. By combining quantitative frequency analysis with
functional validation, the study provides valuable insights for applied linguistics, discourse analysis, and
language pedagogy.

The third article, Language Acquisition Problems Encountered by Students of Turkish Origin Learning
Turkish at the B1 Level, focuses on the teaching of Turkish as a foreign language. Drawing on qualitative
classroom observations, the study examines the linguistic challenges faced by students of Turkish origin
and underscores the need for differentiated instructional programs tailored to learner profiles within Tur-
kish language education.

The final article, Teacherpreneurship in the Middle East through the Lens of Language Teachers, explo-
res the evolving professional identities of language teachers in the Middle Eastern context. Through a
phenomenological approach, the study sheds light on how teachers engage in entrepreneurial practices,
highlighting both the opportunities and challenges associated with innovation, professional growth, and
educational leadership.

Collectively, these contributions demonstrate the breadth and depth of current research in language
studies and education. We believe that this issue will foster scholarly dialogue, support interdisciplinary
inquiry, and offer meaningful insights for researchers, educators, and practitioners.

We extend our sincere thanks to the authors and reviewers whose efforts made this issue possible, and
we hope our readers find the studies both informative and thought-provoking.

Founding Editor
Dr. Ogr. Uyesi Murat DELIBAS
BAMAKO - December, 31, 2025



L’HERITAGE INTELLECTUEL D’AHMED BABA ES-SUDANI DE TOMBOUCTOU
: ANALYSE CONTEMPORAINE

ARTICLE DE RECHERCHE
Dr. Ahmadou TOURE
Université Kurukanfuga de Bamako
Faculté des Sciences Administratives et Politiques
toureahmadou799@gmail.com
ORCID: 0009-0009-5179-0587
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Gonderim Tarihi: 14.10. 2025 Kabul Tarihi: 13.12. 2025
Alinti: TOURE, A. (2025). L’héritage Intellectuel D’Ahmed Baba Es-Sudani De Tombouctou : Analyse
Contemporaine. Tlirkeri Dil ve Edebiyat Dergisi (TiirkeriDE), 2, 9-12.

RESUME: Cet article explore I'héritage intellectuel d’Ahmed Baba Es-Sudani (1556-1627), savant de Tombouctou, en
s’appuyant sur une analyse documentaire de son mémoire de maitrise et de sources historiques. La problématique porte
sur la pertinence contemporaine de sa doctrine dans un contexte africain marqué par les dynamiques digitales et pluri-
sectorielles, notamment la préservation numérique des manuscrits et la gouvernance inclusive. La méthodologie adopte
une approche qualitative, combinant recherche bibliographique et entretiens avec des spécialistes a Bamako et Tom-
bouctou. Les résultats mettent en lumiére sa vie, ses ceuvres et sa doctrine rationaliste, fidéiste et humaniste. La discus-
sion critique souligne son actualité pour la défense des droits humains et la bonne gouvernance en Afrique. En conclusion,
Ahmed Baba reste un modéle pour la réhabilitation du patrimoine intellectuel africain via les outils numériques.

Mots-clés: Ahmed Baba Es-Sudani, héritage intellectuel, doctrine rationaliste, gouvernance africaine, préservation
numeérique.

The Intellectual Heritage of Ahmed Baba Es-Sudani from Timbuktu: Contemporary Analysis

ABSTRACT: This article explores the intellectual heritage of Ahmed Baba Es-Sudani (1556-1627), a scholar from Tim-
buktu, based on a documentary analysis of his master's thesis and historical sources. The problem focuses on the con-
temporary relevance of his doctrine in an African context marked by digital and multi-sectoral dynamics, particularly the
digital preservation of manuscripts and inclusive governance. The methodology adopts a qualitative approach, combining
bibliographic research and interviews with specialists in Bamako and Timbuktu. The results highlight his life, works, and
rationalist, fideist, and humanist doctrine. The discussion critically emphasizes its relevance for human rights defense and
good governance in Africa. In conclusion, Ahmed Baba remains a model for the rehabilitation of African intellectual heri-
tage through digital tools.

Keywords: Ahmed Baba Es-Sudani, intellectual heritage, rationalist doctrine, African governance, digital preservation

Introduction

Tombouctou, capitale de l'intelligentsia, carrefour multiracial et pluriethnique, a joué un réle pivotal dans
I'histoire intellectuelle de I'Afrique subsaharienne, abritant un patrimoine souvent méconnu en raison
des narratifs coloniaux et des défis de préservation contemporains. Ahmed Baba Es-Sudani, érudit de
Tombouctou au XVle siécle, incarne ce génie sahélien avec une doctrine alliant rationalisme islamique,
humanisme et critique sociale. Dans un contexte actuel marqué par les transitions digitales — comme la
numérisation des manuscrits de Tombouctou par 'TUNESCO - et les dynamiques plurisectorielles (édu-
cation, gouvernance, droits humains), revisiter son héritage s'avére pertinent.

La problématique posée réside dans I'oubli volontaire de ce patrimoine durant la colonisation, qui a
occulté la grandeur de penseurs comme Ahmed Baba, résumant le génie des savants sahéliens, et
dans la nécessité de le réhabiliter face aux défis africains actuels.

La question principale de recherche est : Comment la doctrine d'’Ahmed Baba peut-elle informer les
défis africains contemporains, tels que la bonne gouvernance et la préservation numérique du patri-
moine ?
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Les hypothéses de recherche postulent que (1) Ahmed Baba est un philosophe africain rationaliste et
humaniste dont la doctrine équilibre raison et foi, et (2) son héritage reste pertinent pour aborder les
dynamiques digitales et plurisectorielles en Afrique, en promouvant I'égalité raciale et une gouvernance
éclairée.

L'objectif de la recherche est de contribuer a la réhabilitation du patrimoine culturel africain en décrivant
sa vie et ses ceuvres, en analysant sa doctrine, et en évaluant sa pertinence critique aujourd'hui, alignée
sur les appels a une pluridisciplinarité ouverte.

Les questions de recherche secondaires incluent : Qui était Ahmed Baba et quelle est sa doctrine ?
Quel regard critique porter sur son legs dans un cadre empirique ancré dans les réalités africaines ?

Méthodologie

Cette recherche empirique s'appuie sur une approche qualitative, centrée sur I'analyse documentaire et
des données secondaires.

Les sources primaires incluent le mémoire de maitrise d'/Ahmadou Touré (2007/2008) sur Ahmed Baba,
analysé via des outils d'extraction textuelle pour identifier les thémes clés (vie, doctrine, critique). Des
entretiens semi-directifs ont été menés avec des spécialistes (descendants de savants a Tombouctou,
experts du Centre Ahmed Baba) pour contextualiser I'actualité.

La collecte des données s'est faite en deux phases : (1) revue bibliographique de 15 ouvrages et articles
sur l'histoire sahélienne ; (2) analyse thématique des manuscrits numérisés de Tombouctou, acces-
sibles via plateformes digitales comme celles de 'TUNESCO.

L'échantillon est focalisé sur des textes du XVle siécle. L'analyse utilise une grille IMReDiC, avec un
codage manuel pour extraire les résultats et des discussions. Les limites incluent I'accés partiel aux
manuscrits originaux, atténuées par des outils numériques.

Cette méthodologie assure un ancrage empirique, respectant les normes CAMES pour la rigueur scien-
tifique.

Résultat

Les résultats révélent un héritage riche. Ahmed Baba naquit en 1556 a Tombouctou, formé par des
maitres comme Muhammad Bagayogo. Exilé au Maroc en 1593, il produisit 56 ceuvres, couvrant théo-
logie, droit et philosophie (Tuhfat al-fudala sur la supériorité des savants).

Selon un spécialiste interviewé a Bamako, « Ahmed Baba était un maitre qui enseignait toute sa vie,
laissant de nombreux disciples au Soudan et au Maghreb ».

Sa doctrine est rationaliste : il privilégie la science sur la foi aveugle, argumentant via le Coran et les
hadiths. Politiquement, il prébne une gouvernance éclairée (Jalb al-nima), séparant savoir et pouvoir
abusif. Socialement, il défend I'antiracisme (Mi'raj al-su'ud), condamnant I'esclavage abusif, comme
I'exprime un enquété a Tombouctou : « Il luttait contre les déviations religieuses et rétablissait 'ortho-
doxie musulmane pour une société juste ». Religieusement, il équilibre raison et foi, rejetant I'obscuran-
tisme. Ces éléments empiriques, tirés d'analyses textuelles, montrent un penseur pluridisciplinaire.

Tableau 1 : CEuvres clés d'’Ahmed Baba

CEuvre Date Théme principal
Tuhfat al-fudala 1603 Supériorité des savants sur les saints
Mi'raj al-su'ud 1615 Critique de I'esclavage antiraciste

Jalb al-nima 1588 Bonne gouvernance et autonomie des savants
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Discussion

L'analyse critique révéle |'actualité d'’Ahmed Baba. Sa doctrine rationaliste résonne avec les défis digi-
taux africains : la numérisation des 300 000 manuscrits de Tombouctou (post-2012, aprés destruction
par extrémistes) promeut une préservation multi-sectorielle, alignée sur son appel a la science collec-
tive. Politiquement, sa critique des oppresseurs informe les luttes contre la mauvaise gouvernance en
Afrique, comme le note un spécialiste : « Son sens de la bonne gouvernance et de la défense des droits
humains est encore d'actualité ». Socialement, son humanisme antiraciste combat les inégalités ethno-
raciales persistantes.

Comparé a Ibn Khaldoun, Ahmed Baba ajoute une dimension fidéiste, équilibrant raison et foi pour une
société inclusive, selon un enquété : « Il était un penseur rationaliste de tendance fidéiste qui mettait fin
a l'obscurantisme ». Limites : sa pensée islamocentrique peut limiter l'universalité, mais son empirisme
(basé sur observations sahéliennes) offre un ancrage pour des politiques plurisectorielles. Aujourd'hui,
intégrer sa doctrine via plateformes digitales renforcerait I'éducation africaine.

Conclusion

Ahmed Baba Es-Sudani incarne un héritage intellectuel vital pour I'Afrique contemporaine. Sa doctrine,
rationaliste et humaniste, offre des outils pour aborder les dynamiques digitales (préservation patrimo-
niale) et plurisectorielles (gouvernance, droits humains).

Les principaux résultats obtenus incluent la description de sa vie et de ses 56 ceuvres, |'analyse de sa
doctrine rationaliste, fidéiste et humaniste, et I'évaluation de son actualité pour la gouvernance et les
droits humains en Afrique.

Les hypothéses ont été confirmées : Ahmed Baba est bien un philosophe africain équilibrant raison et
foi, et son héritage informe les défis contemporains, justifié par son appel a la rationalité scientifique et
a I'égalité raciale, qui résonnent avec les besoins actuels en préservation numérique et gouvernance
inclusive.

L'apport de ce travail au développement de la science réside dans sa contribution a la philosophie
africaine, en réhabilitant des penseurs sahéliens occultés.

Son apport a la connaissance du sujet abordé enrichit la compréhension d'’Ahmed Baba comme modele
de rationalisme islamique.

Les innovations incluent l'intégration d'une analyse contemporaine avec des dynamiques digitales,
comme la numérisation des manuscrits.

Les limites du travail sont I'accés partiel aux sources primaires et I'absence de verbatim exhaustifs des
entretiens.

Les perspectives de recherches pour les travaux futurs concernent I'exploration de son impact sur I'lA
pour l'analyse textuelle des patrimoines africains, ou des comparaisons avec d'autres savants subsa-
hariens.

Les enquétes de terrain ont eu lieu durant I'année universitaire 2007-2008.

Plusieurs personnes ont été interviewées (environ cing, incluant Dr. Mahmoud A. Zouber), des spécia-
listes en histoire et philosophie sahélienne, tels que des conseillers techniques, historiens et descen-
dants de savants.

Les entretiens ont eu lieu a Bamako et & Tombouctou, utilisant des moyens techniques comme des
notes manuscrites et des enregistrements audios pour la précision.

La place de l'internet dans la réalisation des enquétes a été limitée, servant principalement a la re-
cherche bibliographique initiale via des plateformes comme 'UNESCO.
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Les principales difficultés rencontrées étaient les contraintes logistiques pour voyager a Tombouctou
(sécurité et acces) et la disponibilité des spécialistes ;

Les solutions adoptées incluaient I'appui financier et logistique du CODERSRIA, ainsi que des planifi-
cations flexibles des entretiens.

Recommandations : accélérer la numérisation des manuscrits et intégrer son enseignement dans les
curricula éducatifs.
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A CORPUS-BASED ANALYSIS OF DISTRIBUTIONAL AND FUNCTIONAL DIFFE-
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Alinti: CELIK, F. (2025). A Corpus-Based Analysis of Distributional and Functional Differences in Dis-
course Markers across Spoken and Academic English. Tiirkeri Dil ve Edebiyat Dergisi (TiirkeriDE),
2,13-22.

ABSTRACT: This corpus-based study examines the extent to which selected discourse markers (well, you know, actually,
I mean, anyway, in fact, indeed) differ in distribution and functional realization across spoken and academic written English
in the Corpus of Contemporary American English. Using the spoken (126,135,576 words) and academic (119,790,456
words) sections in the corpus, the analysis extracted raw token counts and normalized frequencies per million words, and
computed spoken-to-academic ratios as a register-sensitivity index. To address polyfunctionality, a targeted concordance
validation was conducted for well and actually, sampling 10 lines per register (20 per marker) and coding each instance
as discourse-marker/discourse-marker-like versus non-discourse marker, with an indicative adjusted discourse marker
rate derived from observed proportions. Results show strong register differentiation: you know, and | mean display the
largest spoken skew, anyway, is also spoken-preferential, while well and actually show moderate spoken skews in raw
counts. In fact exhibits only a modest spoken preference, whereas indeed is the sole marker favoring academic prose.
Functional validation indicates that raw frequencies substantially overestimate DM use for polyfunctional items, especially
actually, whose discourse-pragmatic uses are minority instances in both registers. Pedagogically, the findings support
corpus-informed instruction that treats discourse markers as register-bound resources and incorporates concordance-
based activities to build learners’ pragmatic and register competence.

Keywords: discourse markers; register variation; corpus-based analysis; COCA; spoken and academic English; functio-
nal realization; EFL

Konusma Dili ingilizcesi ile Akademik ingilizce Arasinda Séylem Belirteglerindeki Dagilimsal ve islevsel Farkhlik-
larin Derlem Temelli Bir Analizi

0Zz: Bu derlem temelli calisma, secilmis sdylem belirteclerinin (well, you know, actually, | mean, anyway, in fact, indeed)
konusma dili ingilizcesi ile akademik yazili Ingilizce arasinda dagilim ve islevsel gergeklesim bakimindan ne élglide fark-
lllastigini Corpus of Contemporary American English (COCA) verileri lizerinden incelemektedir. Calismada, derlemin ko-
nusma dili (126.135.576 sozcik) ve akademik (119.790.456 sozcuik) bolumleri kullanilarak ham sézcik sikliklari
ctkarilmig, milyon sézcik basina normalize edilmis frekanslar hesaplanmis ve konusma dili-akademik oranlart, tir (regis-
ter) duyarlih@ini gésteren bir indeks olarak degerlendirilmistir. Cok islevlilik (polyfunctionality) sorununu ele almak ama-
ciyla well ve actually icin hedefli bir dizin (concordance) dogrulamasi yapilmis; her bir tirden 10 satir (belirte¢ basina
toplam 20 6rnek) érneklenmis ve her kullanim sdylem belirteci/sdylem belirteci benzeri ya da sdylem belirteci olmayan
olarak kodlanmistir. Gézlenen oranlara dayanarak gosterge niteliginde diizeltilmis bir séylem belirteci kullanim orani tu-
retilmistir. Bulgular, gl¢lu bir tur ayrismasina isaret etmektedir: you know ve | mean konusma dilinde en belirgin yogun-
lagsmayi gosterirken, anyway de konusma dilini tercih eden bir kullanim sergilemektedir. Well ve actually ham sayilarda
orta dizeyde konusma dili egilimi gdstermektedir. In fact yalnizca sinirli bir konusma dili tercihine sahipken, indeed aka-
demik yaziyi tercih eden tek belirtetir. Islevsel dogrulama, ézellikle actually igin, ham frekanslarin séylem belirteci kulla-
nimini 6nemli 6lgtide fazla tahmin ettigini; bu belirtecin séylem-edimsel kullanimlarinin her iki tirde de azinlkta kaldigini
gostermektedir. Egitsel agidan, bulgular séylem belirteglerinin tiire bagl kaynaklar olarak ele alinmasini ve 6grenenlerin
edimsel ve tirsel yeterliklerini gelistirmek amaciyla dizin temelli etkinliklerin 6gretime dahil edilmesini desteklemektedir.

Keywords: sdylem belirtecleri; tiir degiskenligi; derlem temelli analiz; COCA; konusma dili ve akademik ingilizce; islevsel
gerceklesim; EFL

Introduction

Discourse markers (DMs) such as well, you know, actually, | mean, in fact, and indeed are essential
elements of spoken and written communication. They function as pragmatic cues that organize disco-
urse, indicate speaker stance, and facilitate coherence between utterances (Crible, 2017; Cuenca &
Crible, 2019). In spoken discourse, DMs often manage turn-taking, repair, and interactional alignment,
while in academic writing, they signal logical relationships, mark evidentiality, and frame argumentation
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(Zhou & Xia, 2024). Despite their communicative importance, DMs remain underrepresented in peda-
gogical and applied linguistic contexts, particularly in English language teaching (ELT), where register
variation is seldom explicitly addressed (Le Foll, 2024; Asik, 2015).

The Corpus of Contemporary American English (COCA) offers an empirical basis to the study of register
variation in the use of DM. The systematic comparison of the differences in the distribution and functio-
ning of DMs is possible due to its balanced coverage of spoken and academic written registers. These
analyses play a vital role in the gap between theoretical linguistics and pedagogy, as it is shown that
EFL learners do not use or misuse DMs because of insufficient input and teaching (Vickov & Jakupcevic,
2017; Neary-Sundquist, 2014).

The knowledge of the variation of DMs between registers, therefore, is important in corpus-based lingu-
istic studies as well as the development of pragmatic competence in ELT. Since learners are exposed
to the English language in more and more contexts, academic writing, or conversational fluency, the
knowledge of DM use in real corpora is a potent means of teaching contextualized communication (Cus-
hing, 2017).

Literature Review

Discourse markers are typically considered to be procedural features indicating relationships between
discourse segments without any change in propositional content (Crible, 2017; Crible & Cuenca, 2019).
Pragmatic theories place DMs in the textual, interpersonal, and cognitive space (Crible & Pascual,
2020). They are in charge of controlling coherence, repairing, and directing listeners to interpret (Shus-
tova & Tsarenko, 2019). Cognitively linguistically, DMs are formed in a process of grammaticalization
and constructionalization, in which lexical items become discourse-organizing over time by repeated
contextualization (Traugott, 2021). This explains the polyfunctionality of markers like “well” and “actu-
ally”, which can signal stance, correction, or topic shifts depending on context (Crible & Blackwell, 2020).
DMs also reflect speakers’ probabilistic competence, which can be defined as the ability to select forms
appropriate to context, audience, and modality (Engel et al., 2022). In this context, DMs are dynamic
structures that are influenced by social interaction, communicative objectives, and contextual limitations.

Register theory offers an alternative point of view. According to the multidimensional model by Biber
(2002), linguistic variation is determined as functional adjustment to situational parameters, including
mode, tenor, and field. Spoken registers are more concerned with participation and mutual understand-
ing, whereas written academic registers are more concerned with the density of the information and its
abstraction (Biber et al., 2002; Szmrecsanyi, 2019). Systemic Functional Linguistics (SFL) DMs are
interpersonal metaphors of modality, which can be used to show commitment, evaluation, and rhetorical
stance (Cuenca, 2022). For instance, in fact, and indeed strengthen claims epistemically, while well and
you know mitigate or contextualize interpersonal intent. Corpus-based research in the recent past has
revealed that there is a systematic difference in modality and stance expressions in English across
registers, which confirms that DMs are distributed functionally (Zhou & Xia, 2024). The fact that such
register differences are almost universal is further supported by cross-linguistic corpus studies, which
show that orality is associated with the frequent, polyfunctional use of DM, whereas formal writing limits
the scope and functionality of such distinctions (Schnell & Schiborr, 2022; Shirtz, 2024).

The literature of corpus has drawn definite differences in DM frequency and role in registers. Research
on COCA, the British National Corpus, and DisFrEn has established that DMs are one of the most
common aspects that differ between spoken language and written prose (Jucker, 2021; Crible, 2017).
Spoken English is rich in interactive markers like “you know”, “I mean”, and “well”, which facilitate real-
time discourse management, whereas academic texts rely on cohesive devices such as “in fact, indeed,
and however” for logical progression (Biber et al., 2002; Zhou & Xia, 2024). A comparative study of
English and French by Crible (2017) showed that DMs are often co-occurring with disfluencies, pauses,
and repairs and serve as cognitive scaffolds in the speech production process. In the same vein, Cuenca
and Crible (2019) discovered that patterns of co-occurrence of DMs are recurrent, which proves that

such markers as well and so are functional within discourse sequences.

The difference in discourse markers among the varieties of English and other languages highlights the
sociolinguistic embeddedness of these discourse markers. A comparative study of Zimbabwean and
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British English revealed significant pragmatic differences in the use of so and well, reflecting local dis-
course norms (Chapwanya & Nel, 2024). Apostol et al. (2025) confirmed that multiword DMs such as
you know and in fact vary across languages, correlating with genre and register. Typological corpus
studies extend these insights, suggesting that DMs universally mark cohesion and narrative structure,
though their lexical realizations differ (Schnell & Schiborr, 2022). In Catalan, for instance, shifts in the
norms of DMs like de fet (“in fact”) illustrate sociolinguistic change influenced by contact and genre
(Cuenca, 2022). All these findings confirm that DM use is a manifestation of cognitive universals, as well
as culture-specific patterns of communication.

In applied settings, DMs are key indicators of communicative competence. Studies on learner corpora
show that L2 speakers’ DM usage increases in range and appropriateness with proficiency (Neary-
Sundquist, 2014). Asik (2015) demonstrated that explicit instruction in DM use enhances pragmatic
awareness and fluency among Turkish EFL learners. Similarly, in classroom discourse, non-native
teachers often underutilize interactive DMs, relying on a restricted set of connectors (so, ok, and) for
discourse organization (Vickov & Jakup€evi¢, 2017). This is in contrast to the native speaker talk, where
DMs have a broad range of interpersonal and cohesive roles. The latest studies support the idea of
corpus-based teaching that uses real-life register information to educate DMs in context (Cushing, 2017;
Le Foll, 2021). The interaction of the learners with the corpus examples promotes pragmatic sensitivity
and assists in overcoming the distance between formal learning and spontaneous communication.

DMs are mainly employed in academic registers to organize the argumentation and express epistemic
position. Studies of student writing reveal consistent underuse of metadiscourse markers like indeed,
therefore, and in fact (Chung et al., 2023). Barbara et al. (2024) discovered that beginners are not aware
of the encoding of certainty and politeness by stance markers, which leads to excessive assertiveness
or incoherent academic writing. Zhou and Xia (2024) demonstrated that COCA’s academic subcorpus
displays a high density of nominalized and impersonal modality (the possibility that, it is likely that”),
distinguishing it from spoken registers that rely on personal expressions like / think or you know. DMs
are also crucial to discourse in genres. In theater translation, Tarantini and Benatta (2021) discovered
that DMs maintain naturalism and rhythm in a conversation, which supports their role in the natural
interaction. Furko (2017) demonstrated in the political context that DMs have manipulative rhetorical
purposes, positioning arguments and directing the interpretation of the audience. Together, these stud-
ies emphasize that DMs are versatile discourse tools that adapt to communicative purpose and audience
expectations.

The Gap and the Present Study

Although extensive studies have been carried out on DMs in languages and genres, there is still no
systematic, functionally tested register comparison of DMs in COCA. Earlier research tends to focus on
individual markers, small corpora, or even on particular genres without considering large-scale register
differences between spontaneous speech and formal academic writing. Furthermore, there are not
many studies that combine quantitative frequency analysis with qualitative functional validation- a
method that is essential in the differentiation of discourse-pragmatic and lexical uses of polyfunctional
items like well and actually. Moreover, even though corpus linguistics has proven to be pedagogically
viable, its use in ELT materials and pragmatic teaching is scarce (Le Foll, 2021). This empirical-practical
gap will help us to improve our knowledge about register competence and guide information-based
language teaching. Therefore, this study investigates to what extent selected discourse markers (“well,
you know, actually, | mean, anyway, in fact, indeed”) differ in their distribution and functional realization
between the spoken and academic written registers in COCA. Specifically, it aims to:

1. Quantify DM frequency and register ratio differences between spoken and academic English;
2. Functionally validate polysemous DMs (well, actually) through concordance sampling;

3. Interpret findings pedagogically to inform ELT practices related to register awareness and dis-
course competence.
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By combining quantitative corpus methods with qualitative pragmatic validation, the study provides an
empirically grounded model for understanding DM variation across registers and contributes to corpus-
informed ELT pedagogy. Therefore, the study is guided by the following research question:

RQ. Is there a difference in the use of markers (e.g., well, you know, actually) between spoken and
written registers in COCA, and how should these differences be addressed in ELT?

Methods
Corpus and register design

The study used the Corpus of Contemporary American English (COCA) as the sole data source, with
analyses restricted to the 1990-2019 span as represented in the COCA interface. The register compa-
rison was operationalized as a contrast between the SPOKEN and ACADEMIC sections, because this
pair most directly instantiates the spoken—written distinction that is central to English language teaching
decisions about discourse markers. The section word counts reported by the COCA “compare sections”
output were 126,135,576 words for SPOKEN and 119,790,456 words for ACADEMIC, and these values
were treated as the denominators for normalized frequency calculations.

Target markers and query specification

Seven high-frequency candidates were selected to represent discourse marking and related pragmatic
work often discussed in ELT materials and applied linguistics: you know, | mean, well, actually, anyway,
in fact, and indeed. The queries were entered as literal word/phrase searches in COCA (e.g., “YOU
KNOW”, “I MEAN”, “IN FACT”), thereby targeting the orthographic realizations most likely to be visible
to teachers and learners. Because some items are polyfunctional (most notably well and actually), the
study adopted a two-stage logic: (a) establish register distribution through normalized frequencies and
(b) validate the DM function where lexical uses could substantially inflate counts.

Frequency extraction and normalization

For each marker, COCA’s section-comparison output was used to obtain (i) raw token counts per section
and (ii) normalized frequencies per million words (pmw) for SPOKEN and ACADEMIC. A spoken-to-
academic ratio was computed as PM(SPOKEN)/PM(ACADEMIC). Ratios substantially greater than 1
were interpreted as spoken-leaning; ratios substantially less than one were interpreted as academic-
leaning. Given the study’s urgent, rapid-conduct design, the ratio was used as the primary effect-size
index, and statistical significance testing was not treated as necessary for inference, because the corpus
sizes are large and the observed contrasts for several markers are orders of magnitude.

Concordance sampling and functional validation

To prevent misclassification for markers with strong lexical/polyfunctional behavior, a targeted concor-
dance (KWIC) validation was conducted for well and actually. For each of these two items, 10 KWIC
lines were extracted from SPOKEN and 10 from ACADEMIC (20 per marker) and coded for whether the
token functioned as a discourse marker rather than a lexical item. The coding scheme was intentionally
minimal and focused on a single decision boundary:

1. DM / DM-like: tokens used for turn initiation, stance framing, correction, repair, topic manage-
ment, or parenthetical pragmatic orientation (e.g., “Well, ...”; “actually, ...” in a corrective parenthetical).
2. Non-DM: tokens functioning propositionally or lexically (e.g., well tempered; do well; actually

implemented; actually work), including fixed academic sequences such as as well as.

Because a portion of ACADEMIC data contains embedded spoken genres (e.g., interview transcripts,
classroom talk excerpts), DM-like uses in academic KWIC lines were additionally interpreted with genre
sensitivity: a DM-like token occurring inside quoted speech was treated as evidence about the presence
of conversational discourse within academic texts rather than as evidence that the marker is typical of
authorial academic prose.

The KWIC-based proportions were used to derive an indicative “adjusted DM frequency” for well and
actually by multiplying pmw by the DM proportion observed in the KWIC sample. This adjustment was
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not treated as a definitive estimate; rather, it served to make transparent how far raw frequency might
overstate discourse-marker use in writing.

Analytical strategy

The analysis proceeded in three steps. First, the register distribution of each marker was established
through PMW and ratios. Second, markers were classified along a continuum from spoken-anchored
interactional marking to written-anchored epistemic strengthening, with special attention to polyfunc-
tional items whose raw frequencies risk pragmatic misinterpretation. Third, findings were interpreted
with respect to the research question’s pedagogical clause (“how should these differences be addressed
in ELT?”) by inferring which markers are appropriate targets for spoken fluency and interactional com-
petence training versus which belong primarily to written argumentation and academic style.

Results

Results are presented in two blocks aligned with the analytic workflow. First, register distributions for
seven candidate markers were reported using raw token counts and normalized frequencies per million
words (pmw) in the COCA SPOKEN and ACADEMIC sections, together with a spoken-to-academic
ratio. Second, because well and actually are polyfunctional, a targeted concordance-based functional
check was conducted for these two items using 10 KWIC lines per register (20 per item), coded as
discourse-marker (DM/DM-like) versus non-DM.

Table 1 reports the distributional results. Six of the seven markers occurred at higher pmw in SPOKEN
than ACADEMIC, while indeed showed the reverse pattern.

Table 1. Register distribution of candidate markers in COCA (SPOKEN vs ACADEMIC)

Marker SPOKEN tokens SPOKEN pmw ACADEMIC tokens ACADEMIC pmw Ratio (SPOK/ACAD)

you know 348,539 2,763.2 3,209 26.8 103.1
| mean 130,528 1,034.8 1,227 10.2 101.0
well 363,946 2,885.4 90,012 751.4 3.8
actually 89,657 710.8 16,157 134.9 5.3
anyway 11,195 88.8 1,205 10.1 8.8
in fact 35,930 284.9 18,976 158.4 1.8
indeed 10,450 82.8 22,638 189.0 0.4

Two multiword markers, you know and | mean, displayed the largest spoken—academic contrasts (ratios
=103 and =101, respectively). Anyway also patterned as spoken-preferential (ratio =8.8), while well and
actually showed smaller but still notable spoken skews (ratios =3.8 and =5.3). In contrast, in fact showed
a relatively modest spoken preference (ratio =1.8). Indeed was the only marker with higher normalized
frequency in ACADEMIC than SPOKEN (ratio =0.4, corresponding to an academic-to-spoken ratio of
=2.3).

Because raw counts for well and actually may include substantial non-discourse uses, KWIC samples
were coded for pragmatic function. Table 2 reports DM/DM-like versus non-DM classifications and the
resulting DM proportions; an indicative adjusted DM pmw is included by multiplying the raw pmw by the
observed DM proportion in the sample.
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Table 2. KWIC-based functional validation for polyfunctional markers (well, actually)

Marker Register KWIC DM/DM- Non- DM propor- Raw pmw Indicative adjusted
lines like DM tion DM pmw
well SPOKEN 10 7 3 0.70 2,885.4 2,019.8
well ACA- 10 3 7 0.30 751.4 2254
DEMIC
actually SPOKEN 10 1 9 0.10 710.8 711
actually ACA- 10 2 8 0.20 134.9 27.0
DEMIC

In the SPOKEN KWIC sample for well, 7 of 10 instances were coded as DM/DM-like, while 3 were coded
as non-DM. In the ACADEMIC KWIC sample for well, 3 of 10 instances were coded as DM/DM-like and
7 as non-DM; non-DM instances included additive and lexical realizations (e.g., as well as, evaluative
lexical uses), while DM/DM-like realizations occurred in segments presented as reported or quoted talk
within academic texts.

For actually, the SPOKEN KWIC sample contained 1 DM/DM-like instance and 9 non-DM instances,
and the ACADEMIC sample contained 2 DM/DM-like instances and 8 non-DM instances. Non-DM in-
stances in both registers primarily involved truth-conditional adverbial modification (e.g., actually imple-
mented, actually work). DM/DM-like instances in ACADEMIC were observed in quoted or rhetorically
marked sentence-initial environments within the sampled lines.

Consequently, the distributional analyses indicated substantial register differentiation across markers,
with markedly higher spoken frequencies for you know and | mean, moderate spoken preference for
anyway, smaller spoken skews for well and actually, comparatively limited spoken preference for in fact,
and academic preference for indeed. The functional validation further showed that, for well and actually,
raw frequencies included a substantial share of non-discourse uses in both registers, with DM/DM-like
uses constituting a larger proportion of well in SPOKEN than in ACADEMIC, and constituting a minority
of actually in both registers within the examined samples.

Discussion

The findings indicated a high and stable register distinction in the distribution and pragmatic expression
of DMs in the spoken and academic written English in the COCA. Six of the seven markers discussed
(you know, | mean, well, actually, anyway, in fact) were much more frequently normalized in the spoken
register, and did have a reverse, scholarly preference. You know and | mean were the most markedly
different, having a ratio of spoken-to-academic more than 100, and indicating their prototypical connec-
tion with informal, interactive discourse.

Functional validation of polyfunctional items (well and actually) by concordance further explained that
raw frequency data exaggerates DM use in writing since most of the instances are lexical or truth-con-
ditional but not discourse-pragmatic. Well retained a significant spoken dominance, after qualitative ad-
justment, and actually emerged as discourse-like only marginally in both registers. These results
demonstrate that DM distribution is quantitatively and functionally register-sensitive, which is consistent
with well-known models of register variation (Biber et al., 2002; Szmrecsanyi, 2019).

The register contrast of the current study supports and expands on previous studies in the field of corpus
linguistics that separate the interactional spoken discourse and the informational written discourse. You
know and | mean dramatic frequency skew are similar to those of previous studies that report that these
multiword markers are canonical features of involvement, intersubjectivity, and turn-management in
speech (Jucker, 2021; Crible & Cuenca, 2019). Their rarity in academic prose reflects the suppression
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of interpersonal stance and dialogic engagement in formal registers (Biber et al., 2002; Zhou & Xia,
2024). Markers such as anyway and well occupy an intermediate functional position: while predomi-
nantly spoken, they serve broader textual or transitional roles that occasionally extend into quasi-spoken
or quoted segments of academic texts. This continuum-based distribution mirrors Crible’s (2017) obser-
vation that DMs cluster along pragmatic dimensions rather than forming discrete categories. The mod-
erate ratios for anyway (=8.8) and well (=3.8) thus exemplify hybrid items that operate across contexts
with varying pragmatic weight. Conversely, indeed demonstrates a clear academic preference, aligning
with its established role in signaling epistemic reinforcement and rhetorical stance (Chung et al., 2023;
Barbara et al., 2024). The high incidence of indeed in academic writing does highlight the preference of
formal writing to position-oriented metadiscourse markers over interactional devices. This interper-
sonal/epistemic polarity of DMs supports the multidimensional register model of Biber, where spoken
registers are involved and written registers are informationally dense.

The qualitative concordance analysis of well and actually shows the necessary subtleties in DM functi-
oning. Although well demonstrated comparatively high proportions of discourse markers in spoken data
(70%), in academic writing, it was only used in reported speech or parenthetical commentary. This pro-
ves that well is a relevant spoken organizational tool, which signifies the beginning of responses, fixing,
or cushioning (Crible & Blackwell, 2020; Shustova & Tsarenko, 2019). The lower proportion of DM-like
well in academic texts likely reflects genre-specific constraints that minimize interactional and evaluative
markers in formal writing. By contrast, actually demonstrated low DM proportions in both registers (10%
in spoken, 20% in academic). Its predominant truth-conditional function (e.g., “actually implemented,”
“actually work”) affirms its lexical anchoring and supports prior claims that actually oscillates between
propositional and metadiscursive uses (Traugott, 2021; Crible & Pascual, 2020). Interestingly, the oc-
casional DM-like instances of actually in academic writing which are found often in quoted or contrastive
environments suggest that when DMs do surface in academic texts, they do so under rhetorically
marked conditions (e.g., argumentation, stance framing). Therefore, register variation in DM use in-
volves not only frequency but functional specialization. Spoken discourse is more inclined towards in-
tersubjective and sequential DMs, whereas written academic discourse is more inclined towards
epistemic and textual markers, which is a trend that is observed in both cross-linguistic (Schnell &
Schiborr, 2022) and pedagogical corpus (Le Foll, 2021, 2024).

The patterning of the observed registers is related to cross-linguistic research indicating that DM frequ-
ency is associated with orality and interactivity (Cuenca, 2022; Chapwanya & Nel, 2024; Apostol et al.,
2025). Indicatively, Chapwanya and Nel (2024) found that so and well differ in frequency and pragmatic
role in the Zimbabwean and British English, which highlights the role of sociocultural factors in DM imp-
lementation. In a similar manner, Apostol et al. (2025) have shown cross-linguistic differences in mul-
tiword markers (you know, in fact) based on genre and mode of communication. The existing results
also overlap with the studies on polyfunctionality and co-occurrence patterns in spoken corpora (Crible
& Cuenca, 2019), which proves that markers are frequently used in groups that represent common
pragmatic functions instead of single cases. An example would be you know and | mean, which often
occur together in speech as complementary position and clarification tools, an association which, per-
haps, also explains their very high frequencies of speech.

In terms of cognitive-pragmatic perspective, DMs are observed to act as processing aids when sponta-
neous speech is produced. Their co-occurrence with disfluency characteristics (e.g., pauses, repairs) is
an indication of the cognitive load of planning and monitoring speech (Crible, 2017). This practical posi-
tion is the reason why they are relatively rare in written registers where the processing limitations are
reduced to a minimum. The DM underrepresentation in scholarly prose also coincides with the rhetorical
economy of formal writing, in which coherence is ensured by the use of explicit clause conjunctions
(e.g., therefore, however) instead of interactive ones (Zhou & Xia, 2024; Barbara et al., 2024). These
oppositions confirm that register does not only restrict the choice of language, but also organizes the
very process of discourse.

The findings have a number of implications that can be made to inform theory and practice. Practically,
the results support the need to incorporate register awareness and DM teaching in ELT programs. L2
learners tend to overgeneralize or underuse DMs because of the lack of exposure to real-life spoken
input, as it has been demonstrated in numerous studies (Asik, 2015; Vickov & Jakupcevic, 2017). High-
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frequency conversational DMs such as you know and | mean are usually underrepresented in pedago-
gical materials, with the focus on connective markers (however, therefore) that are characteristic of
formal writing (Le Foll, 2021; Le Foll, 2024). Educators can develop pragmatic competence and assist
students to adjust their discourse adequately in different contexts by providing them with corpus-based
evidence of register-specific DM use. An example is that you know and I mean can be taught as signs
of interactive conformity and clarification in spoken English, but indeed and in fact can be placed as
formal signs of academic argumentation. This type of differentiation facilitates the understanding of si-
tuational suitability, which is a major constituent of communicative competence. Moreover, the functional
validation process that we used in our research shows a pedagogically replicable model of classroom
corpus tasks. Students were able to exercise concordance lines to differentiate between discourse and
lexical applications of polyfunctional items, and this is an activity that has been demonstrated to enhance
sensitivity to pragmatic subtlety and genre norms (Abidah et al., 2024; Cushing, 2017).

The current research also adds to the theoretical frameworks of register variation, pragmatic multifunc-
tionality, and discourse organization. The findings quantitatively support the multidimensional model of
Biber et al. (2002) by demonstrating that frequency differences between DMs are parallel to those be-
tween the involvement dimension and information density dimension. The data on DM proportions, in
their functional aspect, indicate that the register differences cannot be represented by counting frequen-
cies only; the functional coding is needed to distinguish between true discourse and lexical or grammat-
icalized versions (Crible & Pascual, 2020). The combination of normalized frequency analysis and a
qualitative validation approach explains how corpus-based pragmatics can narrow down theoretical ex-
planations of register. The data on the overlapping but distinct DM functions in registers confirms the
opinion of Cuenca (2022) that DMs are interpersonal metaphors that are pragmatically adjusted to the
situation, but not categories. Lastly, the paper is also a contribution to the field of integrating corpus
linguistics and applied pragmatics, and how big data of empirical evidence can be interpreted pedagog-
ically without losing theoretical rigor. COCA has a balanced design, which guarantees that the results
represent general patterns of use and not genre-specific biases.

Although the current research has the advantage of scale and representativeness of COCA, some lim-
itations are to be considered. To begin with, the KWIC validation sample size (20 lines per marker)
provides suggestive rather than comprehensive information on functional proportions. A bigger, stratified
concordance sample would permit more powerful statistical modeling of DM function. Second, the re-
search is restricted to the American English language, which does not allow generalizing to other varie-
ties of English; therefore, future studies might involve cross-corpora comparisons with the Global Web-
Based English Corpus or the British National Corpus. In addition, the current analysis was limited to
surface implementations of orthographic DMs. Multimodal and prosodic aspects, particularly those of
interest to spoken markers such as well and you know, may also shed more light on how DMs mark
discourse structure. Lastly, longitudinal and learner corpora studies might follow the development of DM
use at different levels of proficiency, and this would add to the existing EFL-oriented studies (Neary-
Sundquist, 2014; Asik, 2015).

Conclusion

This paper affirms that the use of discourse markers in the English language is highly influenced by
register. Spoken discourse has a strong dependence on interactive markers (you know, | mean, well)
that can control interpersonal alignment and real-time processing, whereas academic writing has a
strong dependence on epistemic and rhetorical markers (indeed, in fact) which can control argumenta-
tion. Polyfunctional markers such as well and actually emphasize the necessity of functional validation
of the raw frequency counts since their application in discourse is extremely context-related. The results
are consistent with the current theories of pragmatic variation and elaborate on them by measuring the
level of register differentiation in a large modern corpus. Pedagogically, they focus on the need to teach
DMs as register-bound resources and not as universal connectors. Further studies in multimodal and
cross-varietal data in the future will help us better understand the functioning of DMs in the varied com-
municative environments of English.
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B1 Seviyesinde Tiirkge Ogrenen Tiirk Soylu Ogrencilerin Karsilagtigi Dil Edinim Sorunlari

0Zz: Gunimiizde, Tirkiye Tiirkgesinin yabanci dil olarak égretimi hizla yayginlasmakta ve bu siiregte Tiirk soylu 6grenci-
lerin dil edinim suregleri Gzerine yapilan galismalar giderek 6nem kazanmaktadir. Turkgeyi yabanci dil olarak 6grenen
dgrenciler arasinda, ana diliyle yapisal benzerliklere sahip olmasina ragmen Turk soylu 6grencilerin de gesitli zorluklar
yasadi§i gbzlemlenmektedir. Bu ¢alisma, B1 seviyesinde Turkce 6grenen Tirk soylu 6grencilerin karsilastiklari dil edinim
gugluklerini belirlemeyi ve bu giicliklerin dil 6grenme sirecine etkilerini incelemeyi amaglamaktadir. Arastirma, nitel yon-
tem gergevesinde yiiriitilmis olup, 2022-2023 egitim-6gretim yilinda Ankara Haci Bayram Veli Universitesi DILMER de
o6grenim goren 10 6grencinin sinif i¢i performanslarinin gézlemlenmesiyle gergeklestiriimistir. Gézlemsel durum galismasi
kapsaminda 6grencilerin dort temel dil becerisindeki gelisimleri ve karsilastiklar zorluklar analiz edilmistir. Veriler, betim-
sel analiz yontemiyle degerlendirilmistir. Arastirma bulgulari, Tirk soylu 6drencilerin 6zellikle yazma ve konusma beceri-
lerinde dil edinim zorluklar yasadigini ortaya koymustur. Yazili anlatimda eklerin yanls kullanimi, anlam kaymalarn ve
cumle yapi hatalari yayginken; konusmada telaffuz farkliliklari ve kod kaymalari gézlemlenmistir. Okuma becerisinde
ogrenciler metinleri anlamakta zorlanmasa da elestirel okuma ve gikarim yapmada eksiklikler gdstermis, dinleme beceri-
sinde ise mecaz ifadeleri anlamlandirmada glicliik yasamislardir. Sonug olarak, Turk soylu 6grenciler icin farklilastinimig
Ogretim yontemleri ve materyallerin gelistiriimesi énerilmektedir.

Anahtar Kelimeler: Turkgenin yabanci dil olarak 6gretimi, Tirk soylu 6drenciler, B1 seviyesi, dil 6grenme guglikleri.

Language Acquisition Problems Encountered by Students of Turkish Origin Learning Turkish at the B1 Level

ABSTRACT: Today, the teaching of Turkey Turkish as a foreign language is becoming increasingly widespread, and
studies focusing on the language acquisition processes of students of Turkish origin are gaining growing importance.
Among learners of Turkish as a foreign language, it is observed that students of Turkish origin also experience various
difficulties, despite the structural similarities between Turkish and their mother tongues. This study aims to identify the
language acquisition difficulties encountered by students of Turkish origin learning Turkish at the B1 level and to examine
the effects of these difficulties on the language learning process. The research was conducted within a qualitative fra-
mework and carried out through the observation of in-class performances of 10 students studying at Ankara Haci Bayram
Veli University DILMER during the 2022—-2023 academic year. Within the scope of an observational case study, students’
development and difficulties in the four basic language skills were analyzed. The data were evaluated using descriptive
analysis. The findings reveal that students of Turkish origin experience language acquisition difficulties particularly in
writing and speaking skills. In written expression, incorrect use of suffixes, semantic shifts, and sentence structure errors
are common, while in speaking, pronunciation differences and code-switching were observed. In reading skills, although
students did not have significant difficulty understanding texts, they showed deficiencies in critical reading and inference-
making. In listening skills, they experienced difficulty in interpreting figurative expressions. As a result, the study recom-
mends the development of differentiated teaching methods and materials tailored to students of Turkish origin.

Keywords: Teaching Turkish as a foreign language; students of Turkish origin; B1 level; language learning difficulties.

Giris
Tark dili, ayni kdkten tireyen lehceleriyle oldukga genis bir cografyada konusulmakta ve yaklagik 250
milyonluk konusur kitlesiyle diinyada en yaygin kullanilan diller arasinda yer almaktadir. Ozbekistan,
Kazakistan, Kirgizistan, Tirkmenistan, Azerbaycan, Kuzey Kibris Tiirk Cumhuriyeti ve Tlirkiye Cumhu-

riyeti gibi Glkelerde konusulan Tirkgenin farkh lehgeleri, alanyazinda genellikle “Turk dilli” ya da “Tlrk
soylu” kavramlariyla ifade edilmektedir. Bu Ulkelerin Turkiye ile sahip oldugu tarihi ve kiltirel baglar;

'Bu ¢alisma 17-19 Nisan 2025 tarihlerinde Bigkek’te dliizenlenen V. Uluslararasi Tirk Uygarli Kongresi’'nde bildiri olarak sunul-
mustur.
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Tarkiye’nin egitim, kaltlr, sanat ve turizm alanlarindaki gelismis imkanlariyla birlestiginde, Turkiye Tark-
cesine yonelik ilginin her gegen glin arttigi gortlmektedir (Durmus, 2013).

Yabancilara Tirkge égretiminde (YTO) hedef kitlenin dogru bicimde tanimlanmasi, 6grenme ortaminda
kullanilan materyallerin 6grenenlerin ihtiyaglarina yonelik degistiriimesi ve bu dogrultuda égretim prog-
ramlarinin yapilandirilmasi bliyiik 5nem tasimaktadir (Delibas & Agildere, 2019). Demir (2013), Tirkgeyi
dgdrenen hedef kitleyi dort ana grupta ele alirken; Durmus (2018), bu siniflandirmayi daha ayrintil bir
cercevede ele alarak anadili Turkge olanlar, Turkgeyi ikinci dil olarak 6grenenler, iki dilli bireyler ve Tirk
soylu 6grenenler seklinde gruplandirmaktadir. Buna karsin, uygulamada bu farkli 6grenen gruplarina
¢ogu zaman ayni 6gretim programlarinin, ders materyallerinin ve dlgme-degerlendirme araglarinin uy-
gulanmasi, 6grenme surecinde gesitli pedagojik sorunlara yol agmaktadir.

Tark soylu 6grenciler, Turkiye Turkgesini 6grenme slrecinde lehgeler arasi benzerliklerden kaynaklanan
birtakim avantajlara sahip olmakla birlikte, s6z konusu benzerliklerin yol agtigi 6grenme yanilgilariyla
da kars! karsiya kalabilmektedir. TOMER ve DILMER gibi merkezlerde, Tirkgeyle ilk kez karsilasan
yabanci 6grencilerle Turk soylu 6grencilerin ayni siniflarda 6grenim gérmeleri, ayni materyalleri kullan-
malari ve ayni Olg¢ltlerle degerlendiriimeleri énemli sorunlar dogurmaktadir. Zira ana dili Turkgenin bir
lehgesi olan bireylerle yurutilen Tiurkge 6gretimini, Turkgeye tamamen yabanci 6grenenlerle ayni kate-
goride ele almak pedagojik agidan saglikli bir yaklagsim degil ve uzak dil yakin dil ilkesini ihlaldir (Yagmur,
2013, Delibas, 2023).

Egitim-6gretim silrecinin temel amaci, belirlenen hedeflere etkili ve nitelikli bir bicimde ulasmaktir. Ya-
banci 6grencilerin okuma, yazma, dinleme ve konusma becerilerini dengeli bicimde gelistirebilmeleri, dil
bilgisi yapilarini dogru kullanabilmeleri ve uygun ol¢ltlerle dederlendirilebilmeleri igin 6gretim program-
larinin hedef kitlenin 6zellikleri, 6n bilgileri ve 6grenme deneyimleri dikkate alinarak hazirlanmasi gerek-
mektedir.

Turkiye Turkgesi ile yapisal agidan blylk 6l¢iide benzerlik gdsteren dilleri konusan Tirk soylu 6grenci-
lerin, Turkgeye tamamen yabanci olan 6grencilere kiyasla daha az zorlandiklari bilinmektedir (Karatay
ve Kartallioglu, 2012). Bununla birlikte, TUrk soylu égrenciler de Turkiye Turkgesini 6grenme sirecinde
kendi iginde gesitli glglikler yasamaktadir. Bu gugliklerin basinda, dogrudan anlama becerileriyle iligkili
sorunlar gelmekte; s6z konusu sorunlar, diger dil becerilerinin gelisimini de olumsuz etkilemektedir.
Ozellikle okuma becerisi, yabanci dil 6gretiminde merkezi bir konuma sahip olup diger becerilerin geli-
simini dogrudan etkilemektedir. Okuma becerisinin gelistiriimesi, dil 6grenme sirecinin daha etkili ve
verimli ilerlemesine katki saglamaktadir. Bu nedenle, ister Tlirk soylu ister yabanci kdkenli olsun, Turkge
ogretiminde okuma becerisine dncelik verilmesi gerektigi vurgulanmaktadir (Sen, 2015).

A1 ve A2 duzeylerinde 6grencilerin Tlrkiye Turkgesinin seslerini ayirt edebilme, sézcik ve cimlelerin
temel anlamlarini kavrayabilme, okuduklari metinler Gzerinden dili dogru kullanabilme ve metnin ama-
cini belirleyebilme gibi temel kazanimlari edinmeleri beklenmektedir. Ancak yapilan gézlemler, Turk
soylu 6grencilerin B1 dizeyine ulastiklarinda bu kazanimlari ileri dizeyde gelistirmeleri gerekirken, cogu
zaman A1 ve A2 dizeyindeki bilgi ve becerilerle sinirli kaldiklarini ortaya koymaktadir. Tirk soylu 6g-
rencilerin Turkiye Turkgesini 6grenirken devrik ciimle kurma, tamlama hatalari yapma, eklerin eksik ya
da yanlis kullanimi, gereksiz tekrarlar, gereksiz sézcuk kullanimi, cimle égelerinde eksiklikler ve kip ya
da kisi eklerinin islev disi kullanimi gibi hatalara sik¢a rastlanmaktadir (Celik, 2012).

Diller arasindaki yakinlik, Tirk soylu égrenciler icin 6nemli bir avantaj olmakla birlikte, Tirkge 6gretim
surecinde benimsenen bazi yanlis yaklagimlar, égrencilerin seviyeye uygun kazanimlari edinmelerini
engelleyebilmektedir. Bu durumun baslica nedenleri arasinda; Turk soylu 6drencilerin Tlrk¢eye tama-
men yabanci 6grencilerle ayni gruplarda egitim almalari, her iki grup icin ayni égretim programlarinin
uygulanmasi, Turki diller arasindaki benzerliklerin 6grencilerin yeni dil 6grenmeye yonelik motivasyon-
larini azaltmasi, Turk soylu égrencilerin dil 8renme surecinde zaman kaybi yasadiklarini digtinmeleri,
“zaten biliyorum” algisiyla asir 6zglven gelistirmeleri ve ders kitaplarindaki beceri etkinliklerinin Tirk
soylu 6grencilerin ihtiyag ve seviyelerine uygun bigimde tasarlanmamasi sayilabilir. Bu tir sorunlarin
glinimiizde pek gok TOMER ve DILMER uygulamasinda ortaya ¢iktigi gériilmektedir.
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Bu gcalismada, yabancilara Turkge 6gretiminde program temelli eksikliklerden hareketle, B1 diizeyindeki
Tirk soylu 6grencilerin DILMER’deki 6grenim sireglerinin gézlemlenmesi, kargilasilan giigliiklerin belir-
lenmesi ve Turk soylu égrenciler ile diger yabanci 6drenciler i¢in farkllastiriimis 6gretim programlarinin
gerekliliginin ortaya konulmasi amacglanmaktadir.

Yontem

Bu calismada, yabanci dil olarak Turkce 6gretimi baglaminda Turk soylu dgdrencilerin dil becerilerini
hangi dlzeyde gelistirdikleri, hangi alanlarda glglik yasadiklari ve mevcut 6gretim programlari gerge-
vesinde diger yabanci 6grencilerle ayni dizeyde dil edinimi saglayip saglayamadiklari incelenmistir.
Arastirma, nitel arastirma yaklasimi temelinde yapilandiriimistir. Nitel arastirmalar, olgularin dogal or-
tamlari iginde ele alindid1, arastirmacinin surece dogrudan midahalede bulunmadigi ve anlamin derin-
lemesine yorumlanmasina olanak taniyan bir ydntem olarak tanimlanmaktadir (Blyukoztlrk vd., 2017).

Arastirmada desen olarak gézlemsel durum galismasi tercih edilmistir. Durum galismalari, belirli bir ol-
gunun ya da durumun kendi baglami iginde ayrintili bigcimde incelenmesine olanak saglayan nitel aras-
tirma desenleri arasinda yer almaktadir. Bu tir galismalar, karmasik sosyal slreglerin anlasiimasinda
ve mevcut uygulamalarin butincdl bir bakis agisiyla degerlendiriimesinde siklikla kullaniimaktadir (BU-
yukoztirk vd., 2017). Subasi ve Okumus’a (2017) gére durum calismasi; tek bir durumun ya da olayin
cesitli boyutlariyla derinlemesine ele alindidi, verilerin sistematik bigcimde toplandigi ve gergek ortamda
ortaya cikan sureclerin ayrintili olarak incelendigi bir arastirma yontemidir (s. 420).

Bu arastirmada ele alinan durum, Tirk soylu 6grencilerin yabanci dil olarak Turkiye Turkgesini 6grenme
surecinde karsilastiklari giglikleri mevcut 6gretim uygulamalari gergevesinde ortaya koymak, elde edi-
len verileri analiz ederek derinlemesine anlamlandirmak ve bu dogrultuda 6gretim surecine yonelik ni-
telikli gikarimlara ulasmak amaciyla yapilandiriimistir.

Calisma Grubu

Bu arastirmanin evrenini, Ankara Haci Bayram Veli Universitesi Tiirkge ve Yabanci Dil Ogretimi Uygu-
lama ve Arastirma Merkezi (DILMER) de 6grenim géren yabanci 6grenciler olusturmaktadir. Evreni tem-
sil etmek amaciyla belirli élgitler dogrultusunda secilen sinirli grup ise arastirmanin ¢alisma grubunu
olusturmaktadir. Bu baglamda, arastirmanin galisma grubu, 2022-2023 egitim-6gretim yilinda ayni ku-
rumda 6grenim géren Tirk soylu 6grencilerden meydana gelmektedir.

Calisma grubunun belirlenmesinde seckisiz 6rnekleme yéntemleri arasinda yer alan tabakali drnekleme
teknigi kullaniimigtir. Bu yontemle, arastirmanin amacina uygun olarak belirlenen alt gruplar arasindan
temsil gucl ylksek bir drneklem olusturulmasi hedeflenmigtir. Arastirma kapsaminda toplam 10 Tirk
soylu 6grenci, dogal 6grenme ortami icinde gézlemlenmis; veri toplama surecinde yapilandiriimamig
g6zlem tekniginden yararlaniimistir.

Veri Toplama Araci ve Verilerin Toplanmasi

Bu arastirmada, Turk soylu égrencilerin kiltirel ve dilsel benzerliklerinin Turkcgeyi yabanci dil olarak
Odgrenme suregleri Uzerindeki olumlu ve olumsuz etkilerini ortaya koymak amaciyla veri toplama araci
olarak gézlem yonteminden yararlaniimigtir. Tirk soylu égrencilerin, diger yabanci 6drencilerle birlikte
ayni siniflarda ve ayni dizeyde egitim almalarinin ve ayni 6gretim programlarina gére 6grenim gérme-
lerinin, dort temel dil becerisinin gelisimine ne 6lglide yansidigini belilemek amaciyla gézlem ydntemi
tercih edilmigtir.

Go6zlem yonteminin arastirma surecindeki temel ayirt edici 6zelligi, dogal ortamlarda gergeklesen du-
rumlarin dogrudan izlenmesine ve verilerin birinci elden elde edilmesine olanak saglamasidir. Bu y6-
ndyle gézlem, 6grenme-6gretme siurecinde ortaya ¢ikan davraniglarin, etkilesimlerin ve gelisimlerin
bltincil bigimde degderlendiriimesine imkan tanimaktadir (Cohen, Manion ve Morrison, 2007, s. 396’dan
akt. Alyilmaz & Er, 2016, s. 1396).
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Bu baglamda arastirmada yapilandiriimamis gézlem teknigi kullaniimistir. Yapilandirimamis gézlem,
g6zlem oncesinde kati bir gergevenin belirlenmedigi, gdézlemcinin slireci esnek bir bigimde takip edebil-
digi ve ortaya ¢ikan durumlara gdre veri toplayabildigi bir yaklagimi ifade etmektedir. Bu teknik, 6zellikle
sinif i¢i uygulamalarin ve 6grenen davraniglarinin dogdal akisi igerisinde ayrintili bicimde incelenmesine
olanak saglamaktadir (BlyUkoztirk vd., 2017).

Verilerin Analizi

Bu galismada elde edilen veriler, betimsel analiz yéntemi kullanilarak ¢ézimlenmigstir. Betimsel analiz,
nitel verilerin dnceden belirlenen temalar gergevesinde dizenlenmesini, agik ve sistematik bir bigimde
sunulmasini ve elde edilen bulgularin anlamlandiriimasini amaglayan bir analiz yaklagimidir. Bu dog-
rultuda, g6zlem yoluyla elde edilen veriler dizenlenmis; bulgular agiklanmig, yorumlanmis ve arastir-
manin amaglari dogrultusunda sonuglara ulasiimistir.

Arastirma surecinde Turk soylu égrencilerin derse katihm durumlari, sinif i¢i etkilesimleri ve dil 6grenme
suregleri g6zlemlenmis; bu 6grencilerin diger yabanci 6grencilerle benzerlik ve farkllik gosteren yonleri
not edilmistir. On gunlik (toplam 60 saatlik) gézlem sirecinin ardindan elde edilen veriler, temalar
halinde siniflandinlarak tablolar araciligiyla analiz edilmistir. Yapilan analizler sonucunda, Turk soylu
ogrencilerin 6grenim etkinliklerine katilim bigimleri ve dil edinim siireglerine iliskin ¢ikarimlarda bulunul-
mustur.

Gegerlik ve Giivenirlik

Nitel arastirmalarda gegerlik ve guvenirligin saglanabilmesi igin verilerin ayrintili bicimde kaydedilmesi,
sistematik ve dikkatli notlandirma yapilmasi ve elde edilen verilerin incelenen olgulari dogru yansitacak
sekilde betimlenmesi biyik 6nem tasimaktadir (Blyukoztirk vd., 2017). Bu galismada veriler yalnizca
g6zlem yoéntemiyle toplanmig; gbézlem slireci boyunca arastirmaci tarafindan diizenli ve sistematik alan
notlari tutulmustur. Gézlenen durumlarin dogal akisi iginde ve tarafsiz bir bakis agisiyla betimlenmesine
Ozen gosterilmesi, aragtirmanin guvenirligini artiran unsurlar arasinda yer almaktadir.

Bununla birlikte, verilerin tek bir gézlemci tarafindan toplanmis olmasi ve gbézlem suresinin belirli bir
zaman araligiyla sinirli kalmasi, aragtirmanin gecerligini sinirlayan etkenler olarak degerlendirilmekte-
dir. Bu durum, elde edilen bulgularin genellenebilirligini kisitlamakta; ancak ¢alismanin amagladidi bag-
lam iginde derinlemesine ve ayrintili betimleme sunmasina engel teskil etmemektedir.

Bulgular

Bu bélimde, Ankara Haci Bayram Veli Universitesi Tlrkge ve Yabanci Dil Ogretimi Uygulama ve Aras-
tirma Merkezi (DILMER)'de B1 diizeyinde 6grenim géren 17 kisilik yabanci égrenci grubunda yer alan
10 Tirk soylu 6grencinin yaklasik 60 saatlik ders suresince gergeklestirilen sistematik gézlemleri sonu-
cunda elde edilen bulgular sunulmaktadir. Ogrencilerin okuma, yazma, dinleme ve konusma olmak
Uzere dort temel dil becerisi ile dil bilgisi alanindaki gelisimleri, karsilastiklar gig¢lukler ve basari durum-
lari gbzlem formlari ve ders i¢i alan notlarina dayali olarak analiz edilmistir. Bulgular, her bir dil beceri-
sine iligskin olarak olusturulan tablolarla desteklenmistir.

Okuma Becerisine iligkin Bulgular

Tark soylu 6grencilerin okuma becerilerine iliskin gézlem sonuglari Tablo 1’de sunulmaktadir. Bulgular
incelendiginde, 6grencilerin blyuk bir bélimunin Tlrkge metinleri akici bicimde okuma ve okuma odakli
ders etkinliklerine uyum saglama konusunda basarili olduklari gériilmektedir. Buna karsilik, cimle iginde
kelimeleri baglama uygun kullanma, gdérsellerden yararlanarak anlaml cimleler olusturma ve okunan
metinlerden ¢ikarim yapma gibi Ust diizey bilissel becerilerde basari oraninin belirgin bicimde distigu
tespit edilmistir.

Tablo 1.

Tiirk Soylu Ogrencilerin Okuma Becerilerine Yénelik Gézlem Sonuglari (Basarili/Basarisiz Dagilimi)
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Dikkat edilen kazanimlar Basarili Turk soylu Basarisiz Tirk soylu
dgrenciler dgrenciler

1. Turkge metinleri anlamli ve akici sekilde okumak. 8 2

2. Tirkge sesleri dogru telaffuz etmek. 4 6

3. Cumle iginde kelimeleri anlamina uygun kullanmak. 2 8

4. Ders etkinliklerine (okuma odakli) etkin katihm saglamak. 7 3

5. Gorsellerden yola gikarak anlamli cimleler kurmak. 4 6

6. Ders kitabi alistirmalarini ydnergelere uygun ve zamaninda 4 6
yapmak.

7. Okuma metinlerinin konularina ilgi gdstermek. 5 5

8. Kultlrel elestirmelere aktif katiimak. 10 0

9. Okudugu metinlerden g¢ikarimda bulunmak. 4 6

Ayrica 6grencilerin yarisinin okuma metinlerinin konularina yeterli dizeyde ilgi géstermedigi, bunun da
metni derinlemesine anlama ve dikkat surecini olumsuz etkiledigi gdzlemlenmistir. Gozlem sirecinde
elde edilen bulgular, Turk soylu 6grencilerin ana dilleri ile TUrkiye Turkcesi arasindaki benzerliklerin, dil
6grenme surecinde hem kolaylastirici hem de sinirlandirici etkiler olusturabildidini ortaya koymaktadir.
Ogrencilerin bir kisminin “zaten biliyorum” algisiyla metinleri ylizeysel okuduklari, ayrintili anlama ve
¢ikarim yapma becerilerini yeterince geligtiremedikleri belirlenmistir. Bu durum, okuma becerisinin yal-
nizca teknik bir yeterlik degil; ayni zamanda biligsel farkindalik ve 6grenme disipliniyle dogrudan iligkili
oldugunu gostermektedir.

Yazma Becerisine iligkin Bulgular

Tark soylu 6grencilerin yazma becerilerine iliskin gézlem sonuglar Tablo 2’de sunulmustur. Bulgular, dil
ve klltdr yakinligina ragmen &grencilerin yazili anlatimda cesitli gucluklerle karsilastigini ortaya koy-
maktadir. Ozellikle Tiirkiye Tirkgesine 6zgl ses bilgisi dzelliklerine uyum saglama ve dil bilgisi kuralla-
rini dogru bi¢imde uygulama konularinda énemli eksiklikler gdézlemlenmistir.

Tablo 2.

Tiirk Soylu Ogrencilerin Yazma Becerilerine Yénelik Gézlem Sonuglari (Basarili/Basarisiz Dagilimi)

Dikkat edilen kazanimlar Basarih Turk soylu BasarisizTurk
ogrenciler soylu égrenciler

1.Turkiye Turkgesindeki ses bilgisi 6zelliklerine uyarak yazabilmek. 2 8

2. Kelimeleri anlamsal baglayabilmek. 5 5

3. Ekleri dil bilgisi kurallarina gore ekleyebilmek. 3 7
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4. Fikirlerini yazili olarak ifade edebilmek. 5 5
5. Gorsellerden yola gikarak kisa metinler yazabilmek. 5 5
6. Kelimeleri Tirkiye Turkgesindeki anlamiyla kendi dilindeki anlamini 3 7

ayirt edebilmek.

7. Dil bilgisi kurallarini ezberleyebilmek. 5 5

Ogrencilerin yazma siirecinde en fazla zorlandiklari alanlardan biri, ana dillerindeki dil bilgisi yapilarinin
Turkiye Turkgesine aktarilmasidir. Bu durum 6zellikle Gnli uyumu kuralina uyum saglanamamasi sek-
linde kendini gdstermektedir. Ogrencilerin ana dillerinde bu kuralin bulunmamasi, yazili anlatimda hata
oraninin artmasina neden olmaktadir. Gézlem verilerine gore en ylksek basarisizlik oraninin bu kaza-
nimda gérilmesi, s6z konusu yapisal farkhilidin yazma becerisi Uzerindeki etkisini acik bicimde ortaya
koymaktadir.

Bununla birlikte, kelimeleri anlamsal baglam icinde kullanma, fikirleri yazili olarak ifade etme ve gorsel-
lerden hareketle kisa metinler olusturma gibi kazanimlarda basari oranlarinin dengeli dagildigi gorul-
mustur. Bu durum, grup icinde bireysel farkhliklarin bulundugunu ve dil bilgisi temelli eksikliklerin genel
yazma basarisini dogrudan etkiledigini gdéstermektedir.

Dinleme Becerisine iligskin Bulgular

Turk soylu 6grencilerin dinleme becerilerine iliskin bulgular Tablo 3'te yer almaktadir. Bulgular, 6grenci-
lerin dinleme becerilerinde genel olarak olumlu bir performans sergilediklerini géstermektedir.

Tablo 3.

Tiirk Soylu Ogrencilerin Dinleme Becerilerine Yénelik Gézlem Sonuglari (Bagarili/Basarisiz Dagilimi)

Dikkat edilen kazanimlar Basarili Turk soylu Basarisiz Turk soylu
ogrenciler ogrenciler

1. Turkiye Turkgesinin sesli 6zelliklerini kendi dilinden ayirt edebilme. 9 1

2. Mecaz ifadeleri anlayip kullanabilme. 6 4

3. Dinledigi ya da izledigi haberlerden ¢ikarimlar yapabilme. 6 4

4. Dinledigi metni 6zetleyebilme. 8 2

5. Goruntlli/sesli ya da dogal ortamda dinlediklerini yazil ya da sézli 8 2

anlatabilme.

Tarkiye Turkgesinin ses 6zelliklerini ayirt edebilme ve dinlenen metni 6zetleyebilme gibi temel dinleme
kazanimlarinda yiksek basari oranlarina ulagiimasi, ana dilleri ile Turkge arasindaki fonetik ve yapisal
benzerliklerin bu beceriyi destekledigini disindirmektedir. Buna karsin, mecaz ifadeleri anlama ve din-
lenen ya da izlenen metinlerden ¢ikarim yapma gibi daha Ust dlizey biligsel surecleri gerektiren kaza-
nimlarda basari oraninin gérece dusuk oldugu belirlenmistir. Bu durum, dinleme becerisinin yalnizca
isitsel algiya degil; ayni zamanda kultlrel ve baglamsal bilgilerin etkin kullanimina dayandigini ortaya
koymaktadir. TUrk soylu 6grencilerin kiltirel yakinliklarina ragmen mecaz anlamlari ve ¢ikarimsal bilgi-
leri anlamlandirma konusunda daha fazla uygulamaya ihtiya¢ duyduklari sdylenebilir.

Konusma Becerisine iliskin Bulgular
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Tark soylu 6grencilerin konugsma becerilerine iliskin gdézlem sonuglari Tablo 4’te sunulmustur. Bulgular,
dgrencilerin konusma becerilerinde belirgin giigliikler yasadiklarini géstermektedir. Ozellikle Tirkiye
Turkgesine 6zgu telaffuz kurallarina uyum saglama, ana dilleri ile Turkiye Turkgesini ayirt ederek konu-
sabilme ve akici konusma becerilerinde basarisizlik oraninin yiksek oldugu tespit edilmistir.

Tablo 4.

Tiirk Soylu Ogrencilerin Konusma Becerilerine Yénelik Gézlem Sonuglari (Bagarili/Bagarisiz Dagilimi)

Dikkat edilen kazanimlar Basarili Turk soylu Basarisiz Tlrk soylu 63-
dgrenciler renciler

1. Turkiye Turkgesi telaffuz kurallarina uygun konusabilmek. 3 7

2. Gorsellerden yola ¢ikarak olaylari dogru anlatabilmek. 6 4

3. Tirkiye Turkgesiyle kendi dilini ayirt ederek konusabilmek. 2 8

4. Turkiye Turkgesinde akici konusabilmek. 2 8

Ogrencilerin konusma sirasinda gereksiz tekrarlar yapmalari ve kendi dillerinden sézciikler kullanmalari,
konusma akiciligini ve iletisim etkinligini olumsuz yonde etkilemektedir. Gorsellere dayali anlatim etkin-
liklerinde gorece daha basarili olmalari, gorsel destekli uygulamalarin konusma becerisinin gelistiriime-
sinde etkili bir ara¢ olabilecegini gbstermektedir.

Genel olarak degerlendirildiginde, Turk soylu dgrencilerin konusma becerilerinde yasadiklari gigliklerin
temelinde fonetik farkliliklar, sinirl konugma pratigi ve ana dil aktarimi yer almaktadir. Bu bulgular dog-
rultusunda, konusma becerisinin gelistiriimesine yonelik olarak telaffuz odakli ¢alismalarin artiriimasi,
etkilesim temelli ve gorsel destekli 6gretim ydntemlerinin uygulanmasi dnerilmektedir.

Sonug ve Tartisma

Bu calisma, Turk soylu 6grencilerin diger yabanci 6grencilerle birlikte karma siniflarda 6grenim gérme-
lerinin, dil edinim sureclerine yansiyan avantaj ve guclukleri ortaya koymay1 amaclamistir. Bu dogrul-
tuda, Tirk soylu 6grencilerin dilsel ve kiltirel Ozelliklerinin 6gretim slrecinde yeterince dikkate
alinmamasinin, 6grenme c¢iktilari Gzerinde belirleyici bir etkiye sahip oldugu gérilmustar. Arastirma bul-
gulari, Turk soylu dégrenciler igin ayri égretim programlarinin, ders materyallerinin ve farkhlastiriimig
yontem ve tekniklerin gelistiriimesinin gerekliligine isaret etmektedir.

Arastirma, nitel arastirma yaklasimi gergevesinde gézlemsel durum galismasi deseni kullanilarak yurQ-
tulmus; dogdal sinif ortaminda 6grencilerin dil becerilerine yonelik performanslari incelenmistir. Arastir-
manin evrenini, Ankara Haci Bayram Veli Universitesi Tirkge ve Yabanci Dil Ogretimi Uygulama ve
Arastirma Merkezi (DILMER)'de yabanci ve Tiirk soylu égrencilerin birlikte dgrenim gérdigi karma si-
niflar olusturmustur. Calisma grubu, tabakal seckisiz drnekleme ydntemiyle belirlenen 10 Tirk soylu
Ogrenciden olusmustur. Veri toplama surecinde yapilandiriimamis gézlem tekniginden yararlaniimis;
elde edilen veriler betimsel analiz yéntemiyle ¢ézimlenmistir.

Arastirma bulgulari, Tlrk soylu 6grencilerin dort temel dil becerisinde farkh diizeylerde gigliklerle kar-
silastiklarini ortaya koymaktadir. Okuma becerisinde égrencilerin metinlerin genel anlamini kavrayabil-
dikleri; ancak sozcuklerin baglama uygun kullanimi, elestirel okuma ve g¢ikarim yapma gibi Ust dizey
biligsel becerilerde yetersizlikler yasadiklari belirlenmigstir. Yazma becerisinde ise 6zellikle Turkiye Tark-
gesine 6zgu dil bilgisi kurallari ve eklerin kullaniminda belirgin guigliikler gézlemlenmistir. Ogrencilerin
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ana dillerindeki sdzcuk ve yapilarin yazili anlatima aktariimasi, anlam bozukluklarina ve yapisal hatalara
yol agmaktadir.

Dinleme becerisi, dier becerilere kiyasla 6grencilerin gérece daha basaril olduklari bir alan olarak 6ne
¢ikmaktadir. Bununla birlikte, mecaz anlam igeren ifadelerin anlasiimasi ve dinlenen metinlerden ¢ika-
rim yapilmasi gibi Ust dlzey dinleme becerilerinde dégrencilerin zorlandiklari gérilmusttr. Konusma be-
cerisi ise Turk soylu dgrencilerin en fazla guglik yagadiklari alan olarak dikkat ¢cekmektedir. Turkiye
Tuarkgesine 6zgu telaffuz kurallarina uyum saglayamama, ana dilden kaynaklanan sesletim aliskanliklari
ve kod kaymalari, 6grencilerin akici ve dogru konusmalarini sinirlamaktadir.

Elde edilen sonuglar, dil ve kultlir bakimindan yakinlik gosteren Turk soylu 6grencilerle Turkgeye tama-
men yabanci 6grencilerin ayni sinif ortaminda egitim almalarinin, her iki grup igin de dil edinim strecini
olumsuz etkileyebilecegini gostermektedir. Bu nedenle 6gretim programlarinin, ders materyallerinin ve
kullanilan 6gretim yontemlerinin 6grenci gruplarinin dilsel 6zelliklerine gore farklilastiriimasi gerekmek-
tedir. Ozellikle Tiirk soylu 6grenciler igin dil bilgisi temelli destekleyici galismalarin ve konusma becerisini
gelistirmeye yonelik uygulamalarin artiriimasi, 6grenme surecinin etkililigini artiracaktir.

Arastirma bulgulari, alanyazindaki bazi calismalarla 6rtismektedir. Biger ve Alan (2019), Turk soylu
dgrencilerin dil ve kultur yakinhgi sayesinde Turkgeyi daha kolay 6grendiklerini belirtmektedir. Bu ¢a-
lisma da s6z konusu goérisu desteklemekle birlikte, Tirk soylu 6grencilerin 6zellikle yazma ve konusma
becerilerinde 6nemli guglikler yasadiklarini ortaya koymaktadir. Benzer bigimde Sahin (2008), Turk
soylu 6grencilerin 6nceki dil aliskanliklarindan uzaklasmakta ve yeni dil kurallarina uyum saglamakta
zorlandiklarini ifade etmektedir. Mevcut arastirmanin bulgulari, bu tespitleri destekler niteliktedir ve Turk
soylu égrencilerin dil 6grenme surecinde yapilandiriimis ve hedefe yonelik desteklere ihtiya¢ duydukla-
rini géstermektedir.

Sonug olarak, Turk soylu égrenciler igin farklilastirilmis 6gretim programlarinin, materyallerin ve yén-
temlerin gelistiriimesi; 6grencilerin gugli olduklari alanlarin desteklenmesine ve zayif olduklari beceri-
lerde ilerleme kaydetmelerine katki saglayacaktir. Egditim uygulamalarinda yapilacak bu tdr
dizenlemelerin, Turkgenin yabanci dil olarak dgretiminde hem 6grenme surecini hizlandiracagi hem de
Ogrencilerin motivasyonunu ve akademik basarisini artiracagdi disuntlmektedir.
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ABSTRACT: Teacherpreneurs are a combination of educators and entrepreneurs who balance their teaching roles with
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benefit students and fellow teachers (Berry, 2010). Although teachers who exhibit entrepreneurial behavior often prioritize
their professional development, the perceptions of English Language Teaching (ELT) teachers regarding teacherprene-
urship have not been thoroughly explored in the Middle East context. This study seeks to investigate the perceptions of
ELT teachers on advantages and challenges of teacherpreneurship in four countries (i.e., Dubai, Iran, Irag, and Turkiye).
The study identifies common themes and attitudes among participants using a phenomenological design. Through pur-
posive sampling, 40 ELT teachers with experience in teacherpreneurship were selected. Semi-structured interviews were
conducted via Duo and WhatsApp, with open-ended questions in English. The results revealed that participants viewed
teacherpreneurship as a means for fostering innovation, advancing professionally, generating income, improving digital
literacy, reducing burnout, and creating platforms for publishing academic work. Furthermore, participants identified se-
veral advantages and challenges associated with ELT teacherpreneurship. The findings have implications for key stake-
holders in the field, including ELT teacherpreneurs, their followers, and researchers across the Middle Eastern context

Keywords: English Language Teaching; Entrepreneurs; Innovative Educational Practices; Teacherpreneurs

Dil Ogretmenleri Perspektifinden Orta Dogu’da Ogretmen Girigsimciligi

0z: Ogretmen girisimciler (teacherpreneurs), dgretmenlik rollerini; égrencilere ve meslektaslarina fayda saglayan yenilikgi
egitim uygulamalari ve politikalar gelistirme ve hayata gecirme firsati, kaynaklari ve motivasyonu ile dengeleyen egitim-
ciler ve girisimcilerin bir birlesimidir (Berry, 2010). Girisimci davranislar sergileyen 6gretmenler cogu zaman mesleki geli-
simlerine dncelik vermelerine ragmen, ingilizce Ogretimi (English Language Teaching — ELT) alanindaki égretmenlerin
o6gretmen girisimciligine iliskin algilari Orta Dogu baglaminda yeterince incelenmemistir. Bu calisma, dort tlkede (Dubai,
iran, Irak ve Tiirkiye) gérev yapan ELT égretmenlerinin égretmen girisimciliginin avantajlari ve karsilasilan zorluklarina
iliskin algilarini incelemeyi amaglamaktadir. Aragtirmada fenomenolojik desen benimsenmis ve katilimcilarin deneyimle-
rinden hareketle ortak tema ve tutumlar belirlenmistir. Amaglh 6érnekleme yontemiyle, 6gretmen girisimciligi deneyimine
sahip 40 ELT 8gretmeni secilmistir. Yari yapilandiriimis gériismeler, ingilizce olarak hazirlanmis acik uglu sorular aracili-
gryla Duo ve WhatsApp lzerinden gerceklestirilmistir. Bulgular, katihmcilarin 6gretmen girisimciligini yeniligi tesvik etme,
mesleki gelisimi ilerletme, gelir elde etme, dijital okuryazarlidi artirma, tukenmisligi azaltma ve akademik calismalarin
yayimlanmasina yonelik platformlar olusturma araci olarak gorduklerini ortaya koymustur. Ayrica katilimcilar, ELT bagla-
minda 6gretmen girisimciligine iligskin gesitli avantajlar ve zorluklar tanimlamiglardir. Elde edilen bulgular, ELT 6gretmen
girisimcileri, bu girisimcileri takip edenler ve Orta Dogu baglaminda calisan arastirmacilar dahil olmak Uzere alandaki

temel paydaslar i¢in dnemli ¢ikarimlar sunmaktadir.
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Introduction

Over the past decade, the rapid expansion of higher education has increased the roles and responsibil-
ities of teachers, especially in second language (L2) contexts like the Middle East, where significant
investments are made in education. As the field becomes more competitive, teachers seek innovative
pedagogical methods to enhance their teaching effectiveness (Gast et al., 2022). Research shows that
teachers with entrepreneurial behaviors prioritize their professional development, leading to improved
teaching and innovation (Amorim Neto et al., 2017; Drucker, 2014; Keyhani & Kim, 2020). This trend
has given rise to "teacherpreneurs"—educators who blend teaching with entrepreneurial initiatives to
foster educational improvements.

Teacherpreneurs continue teaching while developing and implementing novel pedagogical and policy
ideas that benefit both students and colleagues (Berry, 2013a). They utilize innovations and technolo-
gies to create autonomous educational platforms, enhancing practices within and beyond traditional
school settings (Celik & Baturay, 2024; Bahrami & Afzali, 2024). In the Middle East, countries like Dubai,
Tarkiye, Iran, and Iraq are emphasizing educational reforms. For example, Tirkiye is undertaking a five-
year project to enhance foreign language education quality in collaboration with the Council of Europe.
Despite these efforts, teacherpreneurship is rarely integrated into teacher training programs in these
regions, leaving many educators unfamiliar with entrepreneurial concepts (Borasi & Finnigan, 2010;
Mazandarani, 2022). Moreover, despite the global importance and substantial investments in English
Language Teaching (ELT), the role of teacherpreneurship in fostering pedagogical innovation remains
largely overlooked in these educational systems. The growing demand for EFL teachers’ professional
development in the Middle East highlights the need for approaches that go beyond traditional teaching
roles. Integrating teacherpreneurship into high-quality education systems allows educators to shape
student learning experiences, collaborate with peers and administrators, and contribute to policy-making
(Berr, 2013; Liui, 2024). Teacherpreneurs introduce innovative teaching methods, demonstrate dedica-
tion to student success, and effectively manage multiple roles (Ni'mah et al., 2018). They possess en-
trepreneurial traits such as competence, creativity, and the ability to market educational products (Epler,
2019), which not only enhance their teaching mastery but also inspire students to learn (Oplatka, 2014).

In the Middle East, the potential for EFL teacherpreneurship is amplified by increasing access to Infor-
mation and Communication Technology (ICT), which transcends geographical and political boundaries.
This connectivity enables teachers in Dubai, Turkiye, Iran, and Iraq to engage with international com-
munities and enhance their professional practices through cross-border collaborations. Additionally, the
need for a multicultural and global mindset is crucial as teachers navigate diverse educational settings
and collaborate with colleagues worldwide (Ross & Chan, 2023; Goodwin, 2020; Ni'mah et al., 2018).
However, teacherpreneurship in the ELT context is still emerging in many Middle Eastern countries. In
Iran, research on EFL teacherpreneurship is limited, and many teachers and students remain unaware
of its benefits and challenges. This gap is also evident in Iraq, where EFL teacherpreneurs have yet to
fully integrate entrepreneurial practices into their professional lives. Conversely, in more developed re-
gions like Dubai and Turkiye, there is growing recognition of teacherpreneurship as a tool for educational
reform and innovation (Abdallah & Abdallah, 2023; Kaya-Capocci, 2022; Ozgetin & Gk, 2021). Despite
this progress, comprehensive research on how teacherpreneurs perceive and engage with entrepre-
neurial practices in the EFL field remains scarce.

Literature Review
Definition of the term “Teacherpreneur”

Teacherpreneurs are educators who combine their expertise in the classroom with entrepreneurial ac-
tivities that enhance the educational landscape (Liu et al., 2024). “They are skilled practitioners who not
only shape students' learning experiences but also contribute to the broader educational system through
innovative initiatives, policy development, and professional collaboration” (Ni'mah et al., 2018, p. 12).
As educators, teacherpreneurs exhibit qualities such as facilitation, motivation, and innovation, which
enable them to create dynamic learning environments. “They bring subject matter expertise and creative
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pedagogical strategies that help students grasp content meaningfully and engage with the material on
a deeper level” (Gupta & Muralidharan, 2020, p. 67). Teacherpreneurs inspire a sense of agency in
students, fostering a proactive approach to learning and encouraging critical thinking. Beyond their
classroom roles, “teacherpreneurs elevate their professionalism by actively engaging in local and inter-
national communities, sharing best practices, and building networks that aim to improve education on a
wider scale” (Darling-Hammond, 2020, p. 102). This broad engagement allows them to bridge the gap
between classroom practice and policy, shaping both educational outcomes and reforms

Three Stances toward Teacher Entreprenurship

Research categorizes teacher entrepreneurship into three main perspectives. The first focuses on
teachers actively engaged in entrepreneurial activities who design and develop entrepreneurial skills in
their students, preparing them for the business world (Feriady & Santoso, 2020; Peltonen, 2015). Schol-
ars such as Carpenter et al. (2016) and Shelton & Archambault (2019) emphasize the importance of
teachers adopting an entrepreneurial mindset to foster entrepreneurial thinking in students. However,
Keyhani & Kim (2020) highlight that the specific abilities imparted depend largely on the teachers' own
characteristics and actions. The second perspective examines teachers who pursue entrepreneurial
ventures outside the classroom to increase their income, such as rural Chinese teachers starting bed-
and-breakfast businesses (Wu, 2018) or science teachers in Trinidad and Tobago initiating new busi-
nesses (Esnard, 2012; Lasekan et al., 2021). The third viewpoint views teacher entrepreneurship as a
set of competencies utilized within educational settings, which can be perceived both negatively
(Groundwater-Smith & Sachs, 2002) and positively as creative endeavors (Martin et al., 2018).

Empirical Studies on Teacherpreneurs

Numerous empirical studies have examined the effects of entrepreneurship education and the role of
teacherpreneurs in shaping students’ entrepreneurial mindsets. Schoonmaker et al. (2020) assessed
how entrepreneurship education influences students' ability to recognize market opportunities, create
business frameworks, and identify customer-centered traits. Kalas and Raisinghani (2019) found that
confidence and self-efficacy were key motivational factors that encouraged students to embrace entre-
preneurial practices, further enhancing their commitment to academic success and entrepreneurial be-
haviors. Chilvers (2018) examined how teachers' entrepreneurial practices influence students' job-
seeking success and job satisfaction after graduation. The study revealed that students who had teach-
ers with entrepreneurial experience were more successful in securing jobs and reported higher levels
of job satisfaction. Similarly, Sugeng and Suryani (2018) investigated effective learning strategies for
cultivating entrepreneurship among students, identifying structured, accountable presentation-based
activities as particularly effective.

Naegels et al. (2018) examined factors that inhibit entrepreneurship education. Their meta-analysis re-
vealed that cultural norms, academic training, and societal changes often prevent effective entrepre-
neurship teaching, making it challenging for teacherpreneurs to enact entrepreneurial thinking. Shalini
et al. (2017) further examined how teachers' entrepreneurial orientations enhanced students' problem-
solving abilities, suggesting that teachers who adopt an entrepreneurial stance directly or indirectly con-
tribute to the development of higher-order cognitive skills in their students. Seechaliao (2017) identified
the most common instructional strategies used by teacherpreneurs. These strategies included project-
based learning, creative thinking, critical thinking, problem-solving, and research-oriented learning.
Aladag (2017) found a significant correlation between teachers' personal views on entrepreneurship and
the strategies they employed to foster entrepreneurial competencies in their students. Collaboratively,
these studies formed the foundations of teacherprenurship.

Teacherpreneurship in the Middle East and Selected Countries

The concept and influence of teacherpreneurship are particularly significant in the Middle East, where
education systems are undergoing major transformations. In countries such as Turkiye, Dubai (UAE),
Iran, and Iraq, there is increasing recognition of the need to foster entrepreneurial skills in students, with
teacherpreneurs playing a crucial role in this shift.

Tarkiye has integrated entrepreneurship into its national curriculum, aiming to address youth unemploy-
ment and promote economic diversification. Studies (e.g., Kavas, 2023) highlight teacherpreneurs’ role
in fostering critical thinking and risk-taking. Yilmaz & Kili¢ (2023) found that entrepreneurial teachers
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implement project-based learning, equipping students with practical business skills. Dubai (UAE), as
part of its National Strategy for Innovation (2015), prioritizes entrepreneurship education. Teachers are
increasingly adopting technology and real-world business cases to foster entrepreneurial mindsets (Al-
Hosani & Al-Fahim, 2023). Teacherpreneurs support the UAE’s push for economic diversification and a
knowledge-based economy. Iran is evolving its entrepreneurial education to combat youth unemploy-
ment and foster innovation. Despite challenges like rigid systems and political constraints, teacherpre-
neurs adopt experiential learning to equip students with workforce-ready skills (Mirzaei & Sadeghi,
2023). These efforts aim to integrate entrepreneurship into curricula despite economic difficulties. Iraq,
impacted by conflict, is working to include entrepreneurship education in schools. Teacherpreneurs face
limited resources but increasingly use project-based learning and problem-solving to engage students
and prepare them for post-conflict economic challenges (Al-Darraiji, 2023).

Teacherpreneurship in these countries equips students with skills for a competitive global economy
while contributing to goals like innovation, job creation, and economic diversification. Recent studies
(e.g., Kavas, 2023; Al-Hosani & Al-Fahim, 2023; Mirzaei & Sadeghi, 2023; Al-Darraiji, 2023) show teach-
erpreneurs adopting innovative teaching despite socio-political and economic challenges.Therefore, this
study seeks to understand how EFL teachers in these countries perceive the advantages and chal-
lenges of teacherpreneurship, with the ultimate goal of providing insights that can influence the devel-
opment of more innovative and entrepreneurial teacher education systems across the Middle East. For
this objective, the research questions for this study are:

RQ1: What are EFL teachers' perceptions of teacherpreneurship in the Middle East (Iran, Tirkiye, Du-
bai, and Iraq)?

RQ2: To what extent are EFL teachers in the Middle East conscious of the advantages of EFL teacher-
preneurship?

RQ3: To what extent are EFL teachers in the Middle East conscious of the disadvantages of EFL teach-
erpreneurship?

Method
Research Design

This research utilized a qualitative approach and employed a phenomenological design. This design is
especially suitable for exploring individuals' lived experiences and the meanings they assign to a specific
phenomenon (Eberle, 2014). In this case, the phenomenon of interest was EFL teacherpreneurship,
focusing on how teachers innovate in their practices and the impact these innovations have on students.
Phenomenology allows for a rich exploration of participants' subjective experiences, capturing the depth
of their perceptions (Eberle & Schnettler, 2020). In line with this design, the study used semi-structured
interviews as the primary data collection method, allowing participants to share their insights in a flexible
yet focused manner. Thematic analysis was then employed to identify patterns and themes across the
interview data, providing a nuanced understanding of the phenomenon under investigation.

Participants

The participants in this study were 40 EFL teacherpreneurs (20 males and 20 females) from Trkiye,
Dubai, Iran, and Iraq. The participants were selected through purposive sampling (Suri, 2011), ensuring
they had experience in EFL teacherpreneurship. EFL teacherpreneurship in this study refers to the in-
volvement of teachers in innovative activities such as creating instructional videos, designing new Eng-
lish courses, developing e-books, utilizing game-based learning strategies, and creating specialized
methods for teaching English to diverse learner groups, including those with learning difficulties. The
participants held B.A., M.A., or Ph.D. degrees in various branches of English language and literature
and had teaching experience ranging from 5 to 25 years in different educational settings, including
schools, institutes, and universities. The teachers were aged between 30 and 60 years with an age
average of 41. Given the diversity of the sample, 40 participants were considered sufficient to reach
data saturation, a point where no new information emerged. All participants were fully informed about
the study’s objectives, and their participation was voluntary. Confidentiality and anonymity were assured
throughout the research process.
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Instruments

The data collection instrument for this study was a semi-structured interview, conducted in English,
which consisted of four open-ended questions. These questions were developed to explore the partici-
pants' perceptions of teacherpreneurship, their experiences with EFL teacherpreneurship, and the ad-
vantages and challenges they encountered in implementing innovative practices. The questions were
informed by a review of the existing literature on teacherpreneurship (e.g., Onuma, 2016) to ensure that
they addressed the research objectives comprehensively. The semi-structured nature of the interview
allowed flexibility, enabling participants to elaborate on their experiences while still addressing the core
topics of interest. The interviews were conducted individually via Duo or WhatsApp to accommodate
participants from different countries. The interviews were audio-recorded with the participant's consent
and later transcribed verbatim for analysis.

Inter-coder reliability was assessed to ensure the validity and reliability of the interview instrument. Three
experts in thematic analysis independently analyzed a sample of the interview data to check for con-
sistency with the researcher’s findings. The consistency between the researcher’s analysis and the ex-
pert’s interpretation confirmed the reliability of the coding process. Validity was further ensured by
presenting direct quotations from participants alongside the identified themes, providing transparency
and grounding the findings in the participants' actual responses.

Procedure

After getting all the necessary permisions and approvals, interviews were scheduled at convenient times
and conducted remotely via Duo or WhatsApp to include participants from Turkiye, Dubai (UAE), Iran,
and Iraq, addressing logistical issues like time zones and geography. A semi-structured format was
used, with open-ended questions focusing on the advantages, challenges, and impacts of EFL teach-
erpreneurship on teaching practices. Each interview was audio-recorded with consent and transcribed
verbatim to ensure accuracy. Recordings were securely stored and accessible only to the researcher,
while transcriptions were kept separate from personal information to protect anonymity. The transcribed
data underwent thematic analysis to identify recurring themes and patterns, providing deeper insights
into the participants' experiences and perceptions of EFL teacherpreneurship.

Data Analysis

The interview data were analyzed using thematic analysis, following Braun & Clarke’s (2012) five stages:
familiarization, coding, generating themes, reviewing themes, and defining themes. The researcher be-
gan by thoroughly reading the transcriptions to understand the data, then identified initial codes reflect-
ing key aspects of participants' experiences with EFL teacherpreneurship. These codes were grouped
into broader themes capturing common patterns across the data. Themes were reviewed and refined
for consistency and validity, ensuring alignment with the raw data. Finally, each theme was defined and
named, providing clear explanations of its significance.

Ethical Issues

The research adhered to ethical guidelines, including the Declaration of Helsinki, to ensure participant
well-being and study integrity. Ethical approval was obtained from the researcher’s institution to ensure
compliance with international standards. Participants provided written informed consent after receiving
detailed information about the study’s purpose, procedures, risks, and benefits and were informed of
their right to withdraw at any time without consequences. Confidentiality and anonymity were maintained
by keeping personal information secure and using pseudonyms during transcription. To minimize harm,
interview questions were designed to avoid distress, and participants could skip questions they preferred
not to answer. Considering the study's cross-cultural scope, efforts were made to ensure culturally ap-
propriate and respectful communication, accommodating participants' diverse backgrounds.

Findings
RQ 1: EFL Teachers' Perceptions of Teacherpreneurship in the Middle East

The first research question explored EFL teachers' perceptions of teacherpreneurship in Iran, Turkiye,
Dubai, and Iraq. Based on the interview data, six main themes emerged. These themes were drawn
from the participant’s responses and provided a comprehensive understanding of their views on teach-
erpreneurship. Below is an expanded explanation of each theme:
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1. A Tool for Income

Many participants saw teacherpreneurship as a practical and essential tool to supplement their incomes.
Teaching, especially in certain regions, is often not financially rewarding, and teachers face challenges
in meeting their financial needs solely through their teaching salaries. This is particularly true in countries
where the education system is underfunded or teaching wages are relatively low compared to the cost
of living. Participant 5 remarked, “Teacherpreneurship is an opportunity to reach higher income. Teach-
ing wages are insufficient for living. Teacherpreneurship is a way to obtain more money.” This statement
highlights the importance of entrepreneurial initiatives for teachers to bridge the gap between their pro-
fessional earnings and personal financial requirements. Participant 12 reinforced this perspective by
saying, “To me, different strategies exist to gain money besides teaching. One strategy to do this is
teacherpreneurship. | consider teacherpreneurship equivalent to money making.” This underscores how
teacherpreneurs often view entrepreneurial ventures as essential to increase their financial well-being
and achieve financial independence. In this context, teacherpreneurship enables teachers to generate
additional income by leveraging their skills, knowledge, and experience outside traditional teaching set-
tings. This includes online tutoring, creating educational materials, or offering specialized workshops.

2. An Opportunity for Innovation

Teacherpreneurship was consistently perceived as a powerful avenue for innovation. Participants em-
phasized how entrepreneurial endeavors provided an opportunity to develop and apply new, creative
ideas to teaching and education. Teachers saw these activities as a way to showcase their innovative
potential and explore novel ways of engaging students and improving learning outcomes. Participant 10
highlighted, “Teacherpreneurship is an innovative act. Through teacherpreneurship, teachers can make
innovations that are mostly creative.” This suggests that teachers do not see entrepreneurship merely
as a financial pursuit, but as a creative outlet where they can experiment with new pedagogical strate-
gies and technologies. Participant 32 supported this view by stating, “Teacherpreneurship generates
innovation. Teachers can show their innovative talent through teacherpreneurship. It is a channel for
creation and innovation.” This reflects the belief that teacherpreneurs can drive educational change by
introducing fresh approaches and technologies into their teaching practices. Innovation is seen as not
only a personal achievement but also as a way to inspire students and colleagues.

3. A Ladder for Professional Improvement

For many of the participants, teacherpreneurship was viewed as a stepping stone for professional
growth and improvement. Teachers often seek ways to enhance their teaching effectiveness, broaden
their skill set, and advance their careers. Engaging in entrepreneurial activities was seen as a way to
meet these professional goals. Participant 14 explained, “In order to improve in teaching, some teachers
try teacherpreneurship as a ladder. Improvement is a necessity in all jobs including teaching. Teacher-
preneurship helps teachers improve in their work.” This suggests that teacherpreneurship is viewed not
only as a means to earn extra income but also as a career development tool. By exploring entrepre-
neurial ventures, teachers can acquire new skills, refine their existing abilities, and stay relevant in the
rapidly changing field of education. Participant 39 echoed this by saying, “Any teacher wishes to improve
in her/his job. Being improved is a satisfactory state for any teacher. | think teacherpreneurship is a very
helpful key for this goal.” This response illustrates that professional improvement is a key motivating
factor for teachers considering teacherpreneurship. It enables them to continuously evolve, adopt inno-
vative practices, and stay motivated in their careers. Teacherpreneurship, in this sense, can be seen as
an important aspect of lifelong professional development. It offers teachers the chance to step out of
their comfort zones, engage with new challenges, and grow in ways that enhance their effectiveness in
the classroom.

4. A Tool for Digital Literacy

With the rapid advancement of technology in education, digital literacy has become an essential skill for
educators. Many participants in the study identified teacherpreneurship as an important tool for enhanc-
ing digital competence, which is crucial for effective teaching in the 21st century. In today’s education
landscape, the ability to use digital tools, platforms, and resources is paramount, and teacherpreneurs
are seen as key figures in the adoption of these technologies. Participant 25 noted, “Recently, techno-
logical developments have penetrated education. To benefit from these technologies, teachers need
digital literacy. Teacherpreneurship is a tool for digital literacy.” This statement highlights the role of
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teacherpreneurship in providing teachers with the opportunity to enhance their technological skills and
adapt to the growing demand for digital tools in the classroom. Participant 17 further emphasized, “Using
educational technologies requires teachers to be digitally literate. This can be achieved through teach-
erpreneurship. To be digitally competent, teachers can resort to teacherpreneurship.” This view aligns
with the notion that teacherpreneurship is not only about creating content or generating income but also
about keeping up with the evolving technological demands of the educational sector. For teachers in
regions like Iran, Turkiye, Dubai, and Iraq, digital literacy is seen as vital for connecting with students,
accessing educational resources, and participating in global educational communities. Teacherpreneur-
ship provides a means for teachers to improve their technological capabilities, enabling them to better
serve their students.

5. A Means for Publishing Academic Outcomes

Teacherpreneurs also recognized the potential for using entrepreneurship as a platform to share aca-
demic research, educational insights, and scholarly work. In countries like Iran, Iraq, Tlrkiye, and Dubai,
where academic resources and networks may be limited, teacherpreneurship offers teachers a way to
disseminate their research and ideas more effectively, both locally and globally. Participant 5 shared,
“Knowledge publishing is the first step in its development. Via teacherpreneurship, teachers can publish
the outcomes of their academic works.” This highlights the idea that teacherpreneurship is a means of
transforming research into publicly accessible content, thereby advancing teachers' academic careers
and contributing to the broader field of education. Participant 2 also commented, “Research and aca-
demic works should be shared with others to be fruitful. If teacherpreneurship is implemented appropri-
ately, this knowledge-sharing can be more effectively conducted.” This view reflects the belief that
teacherpreneurs, through their entrepreneurial activities, can create platforms or avenues to dissemi-
nate their work, whether through blogs, online courses, e-books, or other digital mediums. Publishing
academic outcomes through entrepreneurial ventures not only helps teachers enhance their profes-
sional profiles but also contributes to the development of the academic community, particularly in re-
gions where academic collaboration and networking may be less accessible.

6. A Tool for Reducing Burnout

Teacher burnout is a significant issue for educators worldwide, and participants expressed how teach-
erpreneurship might serve as a remedy to alleviate the stress and exhaustion that often accompany the
teaching profession. Many teachers, particularly in high-pressure environments, struggle with burnout
due to heavy workloads, student demands, and a lack of support. Engaging in entrepreneurial ventures
was viewed by some as a way to reignite their passion for teaching and combat feelings of burnout.
Participant 20 noted, “Teachers are constantly exposed to burnout feeling. They feel exhausted. It is
possible that teacherpreneurship can serve as a tool to reduce this bad feeling.” This response reflects
the notion that entrepreneurial activities, by offering teachers a change of pace and an opportunity to
pursue personal projects, can help reduce stress and create a sense of fulfillment beyond the traditional
classroom setting. Participant 1 further explained, “Teaching becomes sometimes challenging with a
sense of burnout. Teacherpreneurship can help teachers cope with burnout.” This reinforces the idea
that teacherpreneurship can offer a sense of renewal and satisfaction, allowing teachers to reconnect
with their passion for education in new and meaningful ways. By engaging in teacherpreneurship, teach-
ers are able to diversify their professional roles and take on new, stimulating challenges that help break
the monotony of traditional classroom teaching. This diversification can significantly reduce the risk of
burnout and improve overall job satisfaction. The frequency and percentage of extracted themes as EFL
teachers’ perceptions of EFL teacherpreneurship have been presented in Table 1.

Table 1.

Frequency and Percentage of Extracted Themes as EFL Teachers’ Perceptions of EFL Teacherpre-
neurship

Themes Frequency Percentage (%)

A tool for income 20 80
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An opportunity for innovation 17 68
A ladder for professional improvement 19 76
A tool for digital literacy 18 72
A means for publishing academic outcomes 16 64
A tool for reducing burnout 16 64

As demonstrated in Table .1, the themes were recurrent in the quotations of more than 16 EFL teachers
(i.e., 64% of the sample).

RQ 2: Advantages of EFL Teacherpreneurship According to Iranian EFL Teachers

Concerning the second research question (i.e., What are Iranian EFL teachers’ perceptions of the ad-
vantages of EFL teacherpreneurship?). The themes emerged from the interviews and their frequency
and percentages are shown in in Table 2:

Table 2.

Frequency and Percentage of Extracted Themes as EFL Teachers’ Perceptions of Advantages of EFL
Teacherpreneurship

Themes Frequency %
Developing new methods of EFL teaching 21 84
Generating new relations 18 72
Familiarity with the last English teaching achievements 16 64
Learning self-directed English teaching 16 64
Reconstructing identity 18 72
Improving teaching quality 22 88

As indicated in Table 2, the themes were prevalent in the quotations of more than 16 EFL teachers (i.e.,
64% of the participants).

1. Developing New Methods of EFL Teaching

As it can be seen in Table 2, developing new methods of EFL teaching was the most emerging theme.
The participants emphasized a key benefit of teacherpreneurship: the creation and implementation of
innovative teaching methods. Many EFL teachers indicated that traditional, conventional methods no
longer suffice in today’s rapidly evolving educational landscape, and teacherpreneurs play a key role in
providing modern and effective alternatives. Participant 40 expressed, “I learn new EFL teaching meth-
ods from teacherpreneurs. Some methods they suggest are very effective, useful, and modern.” This
highlights the perception that teacherpreneurs contribute fresh, contemporary approaches to teaching
that can enhance the learning experience. Participant 16 noted, “Teaching English is a field that should
be updated with new methods. Following old methods does not work in our field. Teacherpreneurship
can be informative in providing new teaching methods.” This statement underscores the importance of
staying current with teaching trends, which teacherpreneurs facilitate by experimenting with and sharing
innovative strategies. Teacherpreneurs are seen as key figures who move away from outdated tech-
niques and introduce methods that are adaptable to the needs of modern students and advancements
in technology. For many teachers, adopting these new methods enhances their ability to connect with
students and engage them effectively.
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2. Generating New Relationships

Another key advantage of teacherpreneurship is its opportunity to generate new professional relation-
ships. Teachers involved in teacherpreneurship often find themselves part of broader networks, which
can lead to new connections with peers, collaborators, and mentors from diverse backgrounds. Partici-
pant 21 shared, “Teacherpreneurship is a bed for generating new relations. The groups and channels
wherein teacherpreneurship is done are good places for building new relations and finding new friends.”
This reflects the social aspect of teacherpreneurship, where teachers expand their professional circles
and share experiences with like-minded individuals. Participant 2 also mentioned, “/ came across new
partners in teacherpreneurship networks. It is an immune place for acquaintance with new persons. |
found new relations in such groups.” For many teachers, teacherpreneurship networks provide a space
for professional development and for forming meaningful relationships that could open doors to new
opportunities and collaborations. Through these expanded networks, teachers might learn from others,
gain new perspectives on educational challenges, and create partnerships that may lead to innovative
projects, research, or teaching ventures.

3. Familiarity with the Latest English Teaching Achievements

The participants identified a major advantage of teacherpreneurship as exposure to the latest research,
trends, and achievements in English language teaching (ELT). Teacherpreneurs often share cutting-
edge materials and resources that might not always be available through traditional educational chan-
nels. Participant 13 stated, “EFL teacherpreneurs present, among other things, the last achievements
of the teaching field. Textbooks are not very informative in this regard. | think that their materials are
very informative.” This highlights a clear distinction between traditional teaching resources, like text-
books, and the dynamic, up-to-date content shared by teacherpreneurs. Participant 29 remarked, “One
thing I like about EFL teacherpreneurs is that they attach the most recent findings on English teaching.
Many things can be learned from teacherpreneurs.” This statement reinforces the idea that teacherpre-
neurs are not only facilitators of teaching but also curators of the latest educational content, keeping
teachers informed about developments in the field. For teachers, where access to international re-
sources and the latest teaching innovations might be limited, teacherpreneurship offers an important
avenue for staying current with global advancements in ELT.

4. Learning Self-Directed English Teaching

Teacherpreneurship was also seen as an opportunity for EFL teachers to enhance their self-directed
teaching skills. Many participants noted that teacherpreneurs empower teachers to be more autono-
mous in their teaching methods, creating an environment where learners can take charge of their edu-
cation as well. Participant 10 mentioned, “EFL teacherpreneurs are experts at teaching autonomous
English language learning. They have good hints in their hands which have been hidden from my eyes
as a teacher. | learned how to teach my students in a way that my students learn with less dependence
on textbooks.” This demonstrates how teacherpreneurs encourage self-directed learning, and empower
teachers and students to take ownership of their educational journeys. Participant 12 shared, “A stimulus
that served as an impetus for me to join EFL teacherpreneurs’ networks was my friends’ accounts of
how they could learn to teach English independently after implementing their educational instructions.”
This shows how teacherpreneurship networks teach self-directed strategies, inspiring teachers to adopt
these methods and leading to more effective and sustainable teaching practices.

5. Reconstructing Identity

For many teachers, embracing teacherpreneurship has transformed their professional identity. This
theme reflects how exposure to new ideas and practices can reshape a teacher's perception of their
role in the classroom and in the broader educational community. Participant 15 stated, “When you learn
something new, you feel your identity as an English teacher is being re-constructed. You enjoy a sense
of teacher identity reconstruction. This motivated me to remain a member of EFL teacherpreneurship
groups.” This theme highlights the profound impact that teacherpreneurship can have on personal and
professional growth as teachers reshape their identity to reflect their evolving practices and knowledge.
Participant 8 explained, “I learned to self-present myself due to my newly acquired English knowledge
in new ways. Accordingly, my sense of being changed considerably. | experienced a personal transfor-
mation.” This statement suggests that teacherpreneurship affects teachers’ professional identities and
contributes to their personal growth, instilling confidence and a renewed sense of purpose. For many
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participants, teacherpreneurship provided a platform for personal and professional reinvention, allowing
them to develop a deeper sense of their role and value as educators.

6. Improving Teaching Quality

The final advantage identified by the participants was the improvement in teaching quality. Teachers
reported that engaging with teacherpreneurship practices helped refine their teaching methods and in-
crease their effectiveness in the classroom. Teacherpreneurship was seen as a means to achieve job
satisfaction and greater professional success. Participant 14 noted, “English teaching is a job that needs
constant success if a teacher wants to achieve job satisfaction. EFL teacherpreneurs provide a bed for
reaching teaching success.” This indicates that teacherpreneurs are viewed as key contributors to en-
hancing teaching quality and, by extension, improving teachers’ job satisfaction. Participant 27 added,
“I believe | teach English more effectively after familiarity with EFL teacherpreneurs. | am more success-
ful in my job.” This theme illustrates that exposure to innovative practices and ongoing professional
development through teacherpreneurship leads to improved classroom outcomes and more effective
teaching.

RQ 3: Disadvantages of EFL Teacherpreneurship According to EFL Teachers

Concerning the third research question, “What are EFL teachers’ perceptions of the disadvantages of
EFL teacherpreneurship?”, the themes emerged from the data analysis shown in in Table 3 emerged
from the interviews.

Table 3.

Frequency and Percentage of Extracted Themes as EFL Teachers’ Perceptions of Disadvantages of
EFL Teacherpreneurship

Themes Frequency Percentage (%)
Need too much time 24 96
Need too much money 20 80
Need too many facilities 19 76
Need computer literacy 23 92

As seen in Table 3, the themes were repeated in the quotations of more than 19 EFL teachers (i.e., 76%
of the participants).

1. Need Too Much Time

A key disadvantage of teacherpreneurship, as perceived by the participants, is the significant amount
of time it demands as shown in Table 3. Many teachers reported that, due to their busy schedules, they
find it difficult to allocate the necessary time for engaging in teacherpreneurial activities, which may
interfere with their regular teaching responsibilities. Participant 14 explained, “EFL teacherpreneurship
needs much free time. | do not have the time to devote to EFL teacherpreneurship. This is a main
disadvantage of EFL teacherpreneurship.” This reflects a common concern among teachers who feel
that their teaching workload, administrative duties, and personal life already consume most of their time,
leaving little room for additional teacherpreneurial ventures. Participant 20 also shared, “Shortage of
time is problematic in teacherpreneurship. A high amount of time should be put into teacherpreneurship.
Finding such time is difficult.” This statement highlights the challenge of balancing the demands of
teaching with the time required to develop and implement teacherpreneurial projects. Many teachers
feel overwhelmed by their current commitments, making it difficult to engage in activities that require a
substantial time investment. For many participants, time constraints represent a major obstacle to fully
embracing teacherpreneurship, as they struggle to integrate these activities into their already packed
schedules.

2. Need Too Much Money
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In addition to time constraints, financial limitations were also cited as a significant disadvantage of EFL
teacherpreneurship. Several participants noted that engaging in teacherpreneurship often requires a
considerable financial investment, which may not be feasible for teachers working in low-paid positions.
Participant 15 pointed out, “Preparing the required tools and materials for teacherpreneurship needs a
lot of money. Affording the money is not an easy task. You know teaching is a low-salary profession. No
money remains for teacherpreneurship activities.” This reflects the financial strain that teachers face,
particularly in countries where teaching salaries are not sufficient to cover personal expenses, let alone
additional costs for teacherpreneurial initiatives. Participant 9 similarly mentioned, “The money that
should be spent on teacherpreneurship is a limitation. Teacherpreneurship cannot be fulfilled without
money. | can say that lack of money demotivates teachers in teacherpreneurship.” This highlights the
practical barrier that the need for financial resources presents. The costs associated with purchasing
materials, tools, or accessing technology for teacherpreneurship projects make it difficult to sustain
these activities, thus limiting their engagement in entrepreneurial ventures. The financial burden asso-
ciated with teacherpreneurship is seen as a major deterrent for teachers already struggling with limited
financial resources.

3. Need Too Many Facilities

Another disadvantage highlighted by participants was the need for various physical resources and facil-
ities to effectively carry out teacherpreneurial activities. These resources are often costly and not easily
accessible, further complicating the implementation of teacherpreneurship projects. Participant 28
noted, “Teacherpreneurship needs facilities or physical resources. Teacherpreneurship needs many
facilities, some of which are very expensive. This is a disadvantage of teacherpreneurship to me.” The
need for specialized equipment or infrastructure is a significant hurdle for teachers, particularly those
working in schools or educational environments with limited resources. Participant 31 added, “A big
disadvantage is the need for teacherpreneurship in diverse facilities. It cannot be done through simple
procedures. Accordingly, it is too hard to try teacherpreneurship.” This indicates that teacherpreneurship
is often seen as a resource-intensive endeavor, requiring financial investment and access to proper
facilities, which may not always be available in all educational settings. Without these resources, teach-
ers may feel discouraged from innovating through teacherpreneurship. The lack of adequate facilities
and the financial constraints associated with securing them are perceived as significant barriers, espe-
cially for teachers in underfunded educational environments.

4. Need Computer Literacy

A key challenge identified in the interviews was the need for computer literacy to engage in teacherpre-
neurship effectively. Many teacherpreneurial activities require digital tools, software, and online plat-
forms, creating barriers for teachers lacking strong computer skills. Participant 18 stated,
“Teacherpreneurship requires you to be knowledgeable in computers... many teachers have low com-
puter literacy.” Similarly, Participant 11 noted, “To do EFL teacherpreneurship means to be literate in
computer software and hardware.” Teachers without these skills face a steep learning curve, making
digital teacherpreneurship intimidating. This technological gap hinders their ability to develop online
courses, create materials, or engage in digital communities, particularly for those with limited access to
technology or training..

Discussion

This study explored EFL teachers’ perceptions of teacherpreneurship across four Middle Eastern coun-
tries—Iran, Dubai, Tlrkiye, and Iraq. While teacherpreneurship is widely discussed in the literature,
there is limited comparative research on how teachers perceive and engage with it in different contexts.
This study addresses this gap by identifying key perceptions and comparing the advantages and disad-
vantages across these countries, offering insights into teacherpreneurship in Middle Eastern EFL con-
texts. The findings revealed six key themes: 1) a tool for income, 2) an opportunity for innovation, 3) a
ladder for professional improvement, 4) a tool for digital literacy, 5) a means for publishing academic
outcomes, and 6) a tool for reducing burnout. These themes reflect the multifaceted nature of teacher-
preneurship and its relevance across the four countries studied.

Income generation was a universal theme. Teachers in Iran and Iraqg emphasized its importance due to
low salaries, while in Dubai and Turkiye, teacherpreneurs pursued entrepreneurial ventures to enhance
their earnings despite higher salaries. These findings align with Khan et al. (2023), who noted additional
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income as a key motivator for Middle Eastern teacherpreneurs, and Kalas and Raisinghani (2019), who
reported similar incentives globally. Innovation was another significant theme. In Iran and Iraq, teacher-
preneurship helped modernize traditional methods, whereas in Dubai and Turkiye, it enabled teachers
to remain competitive by adopting new approaches. These findings resonate with Shalini et al. (2017)
and Garomssa (2016), who highlighted teacherpreneurs as drivers of innovation, and Almalki and Du-
rugbo (2023), who described them as agents of change in rapidly evolving educational contexts.

Professional improvement was emphasized, especially in Iran and Iraq, where structured professional
development opportunities are limited. Dubai and Turkiye, with more accessible programs, showed that
teacherpreneurship still fosters autonomy and skill enhancement. These findings support Chilvers
(2018) and Cochran-Smith et al. (2018), who argued that teacherpreneurs enable continuous profes-
sional learning, supplementing traditional development methods. Digital literacy emerged as a critical
theme, particularly in Iran and Iraq, where limited technological resources and training pose challenges.
Teachers across all countries recognized that entrepreneurial activities require strong digital skills, con-
sistent with Onuma (2016), who emphasized digital literacy as crucial for teacherpreneurs, and Bhat et
al. (2024), who noted its role in bridging the digital divide in low-resource settings.

Publishing academic outcomes was another key finding. Teachers leveraged digital platforms to share
research and teaching materials, contributing to global education discourse. This was particularly nota-
ble in Dubai and Turkiye, where academic publishing is more established, but was also growing in Iran
and Iraq. These observations align with Naegels et al. (2018), who found that teacherpreneurs fre-
quently become content creators and knowledge disseminators. Reducing burnout was identified as a
significant benefit, particularly in Iran and Iraq, where challenging working conditions heighten stress.
Teachers in Dubai and Turkiye also valued teacherpreneurship for improving work-life balance. These
findings are consistent with Shelton and Archambault (2019), who argued that entrepreneurial roles
provide alternative avenues for professional fulfillment, reducing stress.

Despite its benefits, teacherpreneurship faces barriers, including limited digital skills, time, and financial
constraints. Addressing these challenges requires targeted computer literacy training, professional de-
velopment workshops, and access to digital tools. Mentorship programs could help bridge the gap for
teachers with varying levels of experience, enabling broader participation. Comparisons with other stud-
ies revealed that perceptions of teacherpreneurship vary by age and experience. Older teachers were
more resistant to technology and innovation, while younger teachers embraced these opportunities
more readily (Isaee & Barjesteh, 2023). Tailored support—mentorship for older teachers and advanced
training for younger ones—could enable all educators to benefit from teacherpreneurship.

Limitations

This study has limitations: its small sample size, drawn from only four countries, may not reflect the
broader Middle Eastern context, suggesting a need for larger, more diverse studies, and its reliance on
qualitative data, though insightful, limits generalizability, warranting future mixed-methods or quantita-
tive research, particularly to explore teacherpreneurship’s impact on student outcomes, which remains
underexamined yet critical to assessing its educational value. In conclusion, teacherpreneurship holds
transformative potential for EFL education in the region, but its success hinges on customized support
enhancing digital literacy, offering time-management tools, and providing financial or mentorship re-
sources to empower teacherpreneurs to thrive and enrich the educational landscape.

Conclusion and Suggestions

This study offers valuable insights into the potential and challenges of EFL teacherpreneurship in the
Middle East, highlighting the varied perceptions of teachers in Iran, Iraq, Turkiye, and Dubai. EFL teach-
erpreneurs view this role as enhancing professional growth, fostering innovation, and improving digital
literacy. However, the study also underscores significant barriers, including financial constraints, limited
technological resources, and the need for advanced digital literacy, particularly in resource-limited set-
tings.

To enhance teacherpreneurship among EFL teachers in the Middle East, specific strategies must be
implemented to overcome barriers, particularly in improving computer literacy, with tailored approaches
like country-specific workshops or online courses to equip teachers with essential digital skills for entre-
preneurial pursuits, alongside fostering networking and collaboration across diverse age groups and
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experience levels to bridge technological proficiency gaps, where seasoned teachers mentor novices,
building a supportive community. Resource availability and support systems are pivotal, with countries
like Dubai and Tirkiye leveraging superior technological infrastructure for structured programs, while
Iran and Iraq could benefit from international partnerships or affordable online platforms, ensuring all
teachers, regardless of location or experience, can embrace teacherpreneurship.
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